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ABSTRACT
An Elementary and Secondary Education Act (ESEA)

Title III project, the .1971-72 Oregon Small Schools Program (OSsP)
objectives were (1) to increase member schools receptivity to hew and
better ideas ln education; (2) to implement,new programs and apply
new techniques consistent.with the Oregon Board of Education priority
objectives and with the special needs of their districts; and (3) to
obtain and keep the resources and information necessary to carry ,out
those innovative programs and' to apply those new techniques. The
format to this report divides the evaluation into three sections,
each section describing the transactions and outcomes as they relate
to one specific OSSP objective. Additionally, EdUcational Coordinates
Northwest has,included a summary.of its third party evaluation of the
Teacher Incentive Grant Program (TIG)..The TIG, also funded through
Title III, ESEA, made grants ravailable to classroom teachers in order
to.encourage instructional personnel to develoP or implement
alternative- techniques or procedures of instruction, to stimulate the
development of courses or parts of courses, and to improve
instruCtional effeaiveness of. efficiency in the elementary and
seamdary schools in Oregon. In 60% of theprojects, both principals ,

and grantees indicated that the local TIG project brought abont'a
variety of changes in thwinstaructional'activities of other teachers
in the schools involved. A related document is -ED 059 799. (NBC),
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OREGON SMALL SCHOOLS PROGRAM

INTRODUCTION

The Oregon Small Schools Program (OSSP) , an Elementary and Secondary

Education Act (ESEA) Title III project was approved for a second year of

funding by the Oregon Board of Educition (OBE) on August 24, 1971. The

goals and objectives for the OSSP as approved by the OBE are tb:

. Increase member schools receptivity, to new and better ideas
in education.

2. Implement new programs and apply new techniques consistent
with the Oregon Board of Education priority objectives and
with the special needs of their districts.

3. Obtain and keep the resources and inforMation necessary to
carry out those innovative programs and to apply those new
techniques.

One of the requirements of an ESEA, Title III project is to contract

with a third party to conduct an independent evaluation. On July 30, 1971

the OSSP Steering Committee appointed Educational Coordinates Northwest

as the third party evaluator. The specific terms of the contract

required Educational Coordinates Northwest to gather information regarding:

1. The effectiveness of the 197 1 Summer Institute.

2. The effectiveness of the visitations mide to'the member schools

by the laioject coordinator.

3. The facilitating and constrairig forcei which affected the

implementation of projecti-generated atothe 1971 OSSP Sumner

Institute held at Willamette University.

This report, submitted by Educational Coordinates Northwest (EC),

goes beyond the requirements of the contract by reporting all of the



activities of the OSSP project as they relate to the objectives of the

project.

It is important to note that the OSSP staff has continued to

implement its philosophy of evaluation as feedback and guide. As part

of the feedback system the Educational Coordinates staff and the OSSP

staff held nine meetings to assure that the flow of data being gathered

as part of the third party evaluation would also have an effect on the

planning and direction of forthcoming OSSP activities. The notes from

one such feedback session appear in Appendix A of this document.

In addition to the third party evaluation, many of the activities

sponsored by the OSSP were evaluated by instruments designed and

administered by the OSSP staff . These activities and their evaluations

have been included in this report in order to document the continuity of

the Oregon Small Schools Program as it moves into its third year of .

operation.

The evaluation of the 1970-71 OSSP established that many of the

components of individualizing instruction which had been stressed by the

OSSP had not been implemented by their member schools 'to the degree

anticipated. The project evaluators in their 1970-71 report recommended

that it might be helpful for the project to more rigorously -define and

describe a "model" program of individualizing instruction so that schools

could measure their progress against that "model." The membership

accepted this as a basic need of the member schoolS. More specifically,'
the need was.identified as follows:

4

1. The need for development of a detailed and_ definitive description
__

of a school-wide program of.-individualizing instruction.

- 2 -
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2. The development of an assessment instrument by which the schools

could analyze their current progress toward individualizing.

3. A series of activities conducted by the OSSP to assist member

schools develop short and long-;-range plans and the subsequent

implementation stz ategies .

As a consequenoe of the continuous evaluation of, the ()SSP a major

portion of the resources, time, people, and money for the 1971-72 project

year have been reallocated to meet the above mentioned needs of the

The format of this report divides the evaluation into three sections,

each section describing the transactions and outcomes as they relate to

one specific OSSP objective. Judgmental data are reported in each

member schools.

section when applicable.

ThA congrUehce between the intended transactions and the observed

transactions is assumed ifthey are reported in one of the sections or

in one of the first three tables (See Tables 1, 2, and 3).

The logical contingency between the intended antecedents, the

intended transactions, and the intended outcomes in effect was established

when the Oregon Board othducation approved the OSSP for-operation and

funding in 1971-72.

The congruence between intended outcomes and observed outcomes, and

the- empirical contingency between obsetVed antecedents , observed
44P,

transactions, and observed outcomes will be reported in each of the

three sections where data areavailable.

The antecedent, conditions which provide for the evolution of the

existing OSSP are reported in the intrOdUction to this evaluation report

-

.t.;

2

.o
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as well as in the recoemendations

Report of the OSSP

of the 1971 Independent Evaluation

Each section will, contain impress ions, corTents, and observations

made by the E.C. staff order to provoke thought and further discussion

of the data.

^

1Staket, Robert. Teachers College Record; Volume 68, Number 7 April, 1967.
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Summer Institute

"One of the responsibilities of the Oregon Small Schools Program

(DISSP) is the dissemination of information to its member schools

regarding new techniques, innovative programs, and current educational

thinking."

The 1971 Summer Institute sponsored by the OSSP and held at

Willamette University, Salem, Oregon had one hundred seventy-nine (179)

registered participants. The five day institute started on June 14 and

was completed on June 18, 1971. The institute provided a wide variety
.

of activities and presentations. A list of the 'institute actiVities

and presentations appear in Appendix B of.this document.

The full contextYof each of the activitiei and presentations is

available in the OSSP publicition, Contemporary Curriculum for Small

SchoOls, Report of a SummerInstittite, June .14-18 1971, Willamette

Universitir, Salem, Oregon.
\\

A questionnaire designed and administered by the OSSP staff was

distributed and3completed on the final day of the institute (See

,Appendix C). An analysis of the responses to the questionnaire indicates

the Astitute participants found the institute to be of "much" and

"some" value as opposed to being of "little" value or of "none" value.

Questions four, five, and six indicate the participants perceived the

wcrkshop "increased their awareness and receptivity" to new and better

ideas in education and at the same time helped the participants "feel

ogre confident" to develop objectives and design programs. Question

six indicates the participants felt their received the information

necessary to carry cAtthe new techniques. (Seelpsremlix1).)
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Distribution of Information'

Another responsibility of the OSSP is to "distribute information

about successful innovative programs in small schools through newsletters,

40
video tapes, and personal staff visits."

The OSSP office has recorded sixty letters and/or phone calls

requesting information on printed material, places to visit, .and OSSP

information. In addition to this the OSSP office has distributed 750

copies of Contemulmy Curriculum for Small Schools, and 300 copies of

the Northwest Regional Educational Laboratory, Promising Practices in

Small High Schools edited by Ray Talbert. Forty-six (46) films have

been loaned from the OSSP library. The video tapes from the 1971 Summer

Institute have been loaned twenty-six (26) times.

As a part of Twelve Regional Conferences (See Appendicies H-M)

Mr. Miller systematically announced to a total of 1,358 participants

information about:

1 The Teacher Incentive Grant Program, ESEA, Title III.,

2. The Title III Regional Dissemination Conferences.

3. The availability and purpose of Retrievel Dissemination

Center at the Oregon Board of Education.

q. The availability and use of IOX and other sources of

pre-written behavioral objectives.

In addition to the above the OSSP has held two state-wide conferences,

and many other activities which ars reported in this document.'

- 13 7
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Materials Available for Loan

A. list of mateiials available.for loSn to OSSP member schools

appears in Appendix P of this document.

I.

L



INTENTS (OBJECTIVE #2):

IMPLEMENT NEW PROGRAMS AND APPLY NEW TECHNIQUES
CONSISTENT.WITH THE OREGON WARD OF EDUCATION PRIORITY OBJECTrVES .

AND WITH THE SPECIAL NEEDS. OF THEIR DISTRICTS



.r
Individualiziml Instruction and Group Leader Training

A September 30, 1971 meeting of the Oregon Small Schools Program

Steering Committre at Baker, Oregon approved a plan submitted by OSSP

Coordinator, Mr. Donald Miller to assist OSSP member schools design

individual 'Steps Toward Greater Individualizing."

In order to accomplish this goal the OSSP conducted these activities

during the current project year:

1. 'Appointed an individualizing instruction team which has the

task of defining individualized instruction and the subsequent

description of its components.

2. Retained mr. James Hargis as the project's'major consultant.

3. Developed an assessment instrument to be used by schools.

4. Trained 40.people to act as.group leaders in a series of

regional conferences at which time school staffs will discuss

the individualizing plan, complete a self-assessment and draft

short-range priorities.

5. Held a meeting for OSSP school principals to explain the effort

and gain their commitment to the program.'

6. Conducted 12 regional meetings during March and April.

7. Held a summer institute in June at which time teams frm member .

schools planned the elements of the indivl.dualizing program

they will implement in September.

The first step in the development of this program ,consisted of a.

meeting offive (5) elementary school teadhers; five (5) secondary sdhool

teachers, and two (2) administrators, ddsignated the Individualizing

236 -
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Instruction Advisory Team. The purpose of meeting on January 17, 1972

was toProvide for participant direction of the progrim.

The Individualizing Instruction Advisory Team met again on

February 15, 1972 at the Sweetbrier Inn to complete its work on the

program to_individualize instruction, set goals, approve a teacher

pre-assessmitt instrument, design an administrators' questionnaire,. and

write objectives.

-

,
The ossr objectives for "Steps Toward Greater Individualizing" of

instruction as developed by the teem are:

1. Member schools will assess themselves in respect to the

individualizing instruction model gUidelines. :This objective

will be evaluated by having each teacher complete the

Individualizing Instruction Pre-Assessment and return it to

the Oregon Small SchoolS Program.

2. After completion of the assessment, participating schools will f

establish immediate priorities for greater individualizing.

3: Participating schools will establish long-range priorities for

greater. individualizing.

Objectives 2 and 3 will be evaluated by having the administrators

complete the Administrators' Questiceire.

4. Participating schools will implement their individualizing.

programs in respect to their immediate and long-range priorities.

5, Schools will participate in yearly evaluation.Of on-going

programs.and re-assessment of priorities;
.

.00 February 16, 1972, forty-live (45).teachers eere invited to the

Sweetbrier Inn to prepare theeselves,to serve.as gicrop leaders during.

-.17
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the twellie regional meetings to be held in March, April, and May (See

Appendicies H-M).

An evaluation instrument designed byHMr. Miller to assess the

effect of the February 16 group leaders trainial yielded the following

results:

1. Thirty-nine (39) participants attended the meetingend thirty-

eight (38) returned their evaluations.

2. On afiVe point scale the parti fints rated the presentations
1

as "clear" which was high.on the scale.

. The response rated the presenter 'as:"highly competent."

-
. When asked to respond to their "task" and "training" to be a

small group leader the respondents were a little less sure

(See Appendix G, Group Leader Training Session). ,



Regional Conferences

The purpose of the taelve (12) Regional Conferences can best be

'ascertained by reading the 6SSP correspondence sent to Superintendents,

*Principals, and School Board Chairmen on February 25, 1972. Included in

-

the correspondence is a document from Dr. Dale Parnell, Superintendent

of Public Instruction; a schedule for the Spring Regional Conferences;

and a Tentaidve Program for the Regional Conferences (See Appendicies

I -L) .

-The OSSP staff designed an evaluation.instrument employing a five

pant scale offering the respondent a degree of choice from one (1)
qt%

which was high to five (5) which was low located in between a set of

td-polar adfectives. \

.Evaluation of Regional Conferences

The participants of the twelve (12) Regional'Conferences were
-

asked to complete the evaluation instrumentidesigned and.a4dministered

by the OSSP staff, at the*end.of each of the t4e1ye*(12) sessiOns.

There were 1,358 participants in these regional meetings and 1,070

evaluations were returned. The OSSP staff did nbt statistically analyze

the data received on the evaluations other than computing a frequency

distribution (See Appendix N).

Several generalizations can be ventured from the data as it stands.

1. Generally the conferences were "highly" successful for about

1

one-half of the participants.

2. About one-third of the participants rated the aanferences as



,

-average or "Raver."
a.

3. Two interesting points are the number of people who did not

answer questions la" and "1:1.7

1-

.r
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Pre-Assessment

4.10

One of the items on the-agenda of the meetings for the Individualizirig

Instruction Advisory Team on January 17 and February 15 was to develop an

instrument whereby the teachers of member schools could assess themselves

in respect tO the individualizing instruction model guidelines. Such an

instant was developed with the assistance of Mr. James Hargis and

Donald Miller.

The OSSP Individualizing Instruction Pre-Assessment Instrument

consists of twentrfour (24) questions divided into seven (7) component

parts of the process of individualizing. The teacher is requested to

evaluate her progress towaids individualizing by ranking herself on a

one (1) to five (5) point scale. One (1) represents the least progresi

tmards individualizing and five (5) represents the most progress towards

The instrument was administered to the participants oZ. the, twelve

(12) regional meetings (See Appendix 0). A total of 1,358 questionnaires

were distributed out of which 11070 mere returned and processed. ,

The nurber of responses to each question will fluctuate due to the

fact that elementary teachers were asked not to respond to certain

questions.

The unique factor of this Anstrument is the data storage system

which will illow individual schools, or grade levels, or subject areai

of all OSSP schools, or regions of OSSP schools.to evaluate their

individual progress taXards individualizing.

An analysis of the data will, not ke.explored in this elocument. It -

will be' reported to serve as a baseline for the 1972-73 OSSP evaluation.

- 21 -



A mean, standard deviation, and frequency- count is listed in
-

Appendix 0 of this document.

,r
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Semantic Differential 1
II

-

"The Semantic Differential is a technique for massdring the meaning

of a concept by rating them on a set of bi-polar_ adjectives scales

selected to represent hypothetical dimension in space. The distances

between these points is held to be proportional to Astever psychological .

affinity between them is mediated by meaning." 2

Therefore, when concepti are differentiited, they will form

meaningful clusters and be assigned a plane in semantic space.

A cluster can be defined as a grouping of two or more concepts more

related at a selected critical distancw.to one another than they are to

coneepts oUtside the critical distance.

In s then, for the purposes of this repeat, concepts are:

1. Clustere ss measured by the "critical distaece" between these

concepts. \'
2. Assigned to semantic Space as peastiretby a set of bi-Polar

adjectives.

The bi-pOlar adjectives used on the OSSP assessmset were pdsitive-

negative (the' evaluative factor), strong-weak (the potency factor); and .

active-passive (the activity factor).
. .

At the beginning of eaCh .Of eleven (11) regional meetings Donald

Miller, the OSSP Coordinator, asked those in attendance to read the

3..0sgood, Slici.,' Tannenbaum. The HeasureswInt of Meaning, Illini
University of Illinois Press, 1967. 1

2 .
4 . ___ _Hoffman, John E. An Analysis -of Concepts-Clusters Is semantic Inter-

Concept Space, Hebrew University Haifa College, Israel:

?
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II

Ii

instructions and complete the OSSP Semantic Differential (See Appendix Q)!

The participants were aiked to include their name and school; however

they were instructed the name was optional.

A total of 1,158 questionnaires were returned out of 1200,

distributed. Thirty of the returned quercionnaires were not processed

due to the respondents failure to follow instructions. Therefore, 1,128

questionnaires were processed. r
The concepts chosen to be ;leisured were selected by Donald

of the OSSP and Leslie Wolfe of Educational Coordinates, a representative

of the OSSP evaluation contractor. Two sets of concepts were selected.

The first set of concepts selected were identified io represent tIle

factors of "individUalizing instruction." The doncepts repiesentative.

of the factors of "individualising instruction" were identified as:

1. ,,"Students Selection of Learning Goals;7 2., "Pre-Tests;" 3. "Students

Needs; " 4. "Learning- Rate; " 5. "Individualized Instruction; "

6. "Behavioral Objectives;" 7. "Evaluation:" B. "Prescription

Instructiones 9. "Students Choose Learning Activities;" 10. "Challenged

Courses;" and 11. "Continuous Progress."

The concepts selected to be part of4the assessment which are not

factors specifically related to the individualizing of instruction are:

1. "Education:" 2. "Subject Natter;" 3. "Discipline;" and 4. "Me."

3
Due to printing and 'preparation problems the Semantic Differential
was not used at one of the twelve regional meetings.

- 2 31
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Analysis of Semantic Differential Data

An analysis of the data finds that the 1,128 administrators and

teachers of the OSSP who returned the questionnaires assigned the

"concepts" into two distinct groups.

The qr,o_up_o_f_cancepts_rAteLby_the_respondentsas-bekt,g-ofleast

value, lowest actiVity, and least potency are the concepts of 'Student

Selection of Learning. Goals, avioral Objectives, Preicription

Instruction, Students Choose LearningsActivities, and Challenged Courses.

All of the aforementioned concepts clustered around the main

organizing concept of Students Choose Learning Activities at the 40

percent confidence interval with one exception, the concept of Behavioral

Objectives.

The second group of concepts seen as being of high value, of high

potency, and of high activity are the concepts of Continuous' Progress,

Discipline, Me, ,Education, and Students Needs.

The second group of concepts clustered with the concept of Continuous

Progress at the 40 percent confidence interval. The concept of Discipline,

Xducation, and Continuous Progress clustered at the 25 percent confidence

interval.

A third and poorly defined group includes those concepts wkIch are

someplace in.between the "most valued" group and the "least valued" group.

The third group includes the concepts of Pre-Test, Learning Rate, Subject

Matter Individualized Instruction, and Evaluation.

It is itteresting to note the respondents did not identify and

cluster any concepts at the 20 percent Confidence interval:

0
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At the 25 percent confidence' level three twri cluster groups are

formed. Student Selection of Learning Goals and Students ,Choose Learning

Activities clustered and were rated as being ok low value, low activity,

and lcav potency. The concept:i of Education and Continuous Progress' were

clustered together and ranked as being of high value, of high activity,

arid Of-hrgh. potency. Subject Matter and Discipline were clustered and

rated as high activity, high potency, and high value. (See Tables 4 and 5.)

Interpretation

The .above data suggests severalyneeds that the OSSP and its

consultants, teachers, and administrators should consider over the next

year.

It appears that the respondents do not associate with the component

parts of a process to individualize instruction. To go one step further,

.
the respondents view-,two very important factors of the individualizing

_. . -
process, Student Selection of Learning Goals and Students Choose Learning

Activities, as not being of value, of low activity, and of low potency.

The data appears to suggest a minimum of three very critical tasks

which need, to be perforned by the OSSP and its participants:

1. The OSSP needs to'help the respondents develop a positive attitude

towards all of the component parts of the precess to individualize

instruction.

2. The OM needs to build a strong relationship.between,the

component parts of the prccesses to individualize instruction.

3. The OSSP needs to identify those processes which .retard movement

$towards the individualizing of instruction.

- 26 - nal
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Oregon School Boards Association Small -Schools Meeting

The Oregon 'School Boards Association (OSHA) arranged a .special

program with the cooperation of the OSSP. The progiam emphasized

creative program offered in small schools. The following program

opportunities were offered fox the participants' selection:
I

Section Meetings:

1. Dayton's Eveiimental. Project

Francis Dunmer, Superintendent

Arnold Heimbich, Teacher

Mrs. knn Evers, Board Chairman

Ot,

2. Hereford-Unity/Huntington Career Education Programs with.

Treasur Valley Community College

Robert Savage, Superintendent

3. Dufur:. School-;Cceammity Library

:44orman Hallett, Superintendent'

4. Sherman Onion High School Career Visitation Program

Joe DeMarsh, Superintendent
,

( There was not a formal evaltvAtion of the section meetings.

In addition to the section meetings the OSSP sponsored a special

breakfast for small schools people which was_attended by: forty,three (43)

School Board Members, thirty-three (33) Superintendents, three_ (3) 1ED

Superintendents and two (2) PrinCipals.



Summer Institute Group Leader Training

On May 19 and, 20, 1972 the OSSP held a special training session

to prepare group leaders to work with the 1972 Summer Institute

participants. This special training session was held to prepare the

twenty-live 'leaders to wor2c with the materials developed by Educational

Associates of Milwaukee, Wisconsin.

There were no evaluations'of the above training session. The

1972-73 evalUition of _the OSSP will provide some insight into the

design and effectiveness . of this program.
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Administrators' Conference

At a March 1,

administrators out

the ()SSP plan for "

intended to make a
o

An evaluation

1972 conference of school administrators forty-four

of fifty-six indicated they were enthUsiastic abaut

Steps Toward Greater Individualizing" and they

commitment toits implementation.
#

instrument using a set of bi-polar adjectives

located at opposite ends of a five (5) point scale with one (1) as a
ty

high rating and five (5) as a lot rating was lesigned and administered

by the OSSP staff. (See Appendix V.)

Participant responses to question. INA II appear to indicate a little

-

confusion; however, responses to question "B" indicate overwhelming

confidence in the "presentors" competence: Reiponses to question "C"

indicate a slight split between about half of the participants who are

very enthusiastic and those who are a little less

Appendix W).

enthusiastic (See



0

4Additional Activities

r.

In addition to its many other activities the OSSP has pxovided

special assistancetotwenty (20) people on the Vocattonal Advisory

Council of the Cra Applegate School "District; sixteen (16) instructors

at the Falls City School District; and tweny (20) teachers at MacLaren

School:for Boys.

These activities were not formally evaluated. However, it speaks

Well of the OSSP to note all these sthools are sending participants

to the OgSP 1972 Summer.Institute.

p.

-IN
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Visitation Program

During the months of September, 1971 through February, 1972,

Mr. Donald F. Miller,_Coordinator of the OSSP antOis administratilie

assistant, Mrs. Donald F. Miller spent over thirty days traveling and

visiting OSSP member schools and prospective OW member schools. The

ctjectives of these visits were to:

1. Disseminate new ideas or materials,

2. Assist in the identification of the unique needs of member

schools,

3. Help clarify*Oregon Board of Education goals, pcaicies and

procedures,

4. Serve as a general consultive resouroe

5. Enlist new schools into the OSSP, and

6. Provide a follow-up study on the effeciiveness of the OSSP

Summer Institute.

The project evaluators designed two instruments bp be used by the

coordinator and his administrative assistant during the on-site visits

The Visitation Log (See Appendix X) was constructed tooregister the size

of the sdhool, the number on the staff, the hours aPent oneach

visitation, the numbç r of persona contacted, the type and amount of

materials distributed the verbal information conveyed, the consultive

help given, and the informal assessment of the schools needs.

The second instrument, the OSSP Checklist, was designed to

systematically collect follaw-up information regarding the implementation

of special projecti generated by those w} c.iattended the 1971 Sumner



,

I.

Institute (See Appendix Y). A total of 108 workshop participants were

.

intervieweeon these visitations. This represented a sample of 60.3% of

thoZd'Who attended the 1971 Sumner Institute.

The Of.7SP Checklist listed ninety (90) or 83% of the 108 pirticipants

interviewed intended to implement a new project as the result of the

summer institute.

The Visitation Log registered seventeen (17) participants did not

intend to implement a new program. Two (2) of the seventeen (17) who did

not intend Lc implement a new .projectgave aZ a reason that "they were
,

satisfied wiih what they were doing." Two (2) said the suiromer institute

-did not pregent any ideas they wanted to try. Seven (7) said they did
eg,

not have time to plan and prepare. Five (5) gave other reasons.

Of the nin ty (90) peoPle who said they had planned to Oplement a '

new project as tlie result of the OSiP Summer Institute ten (10) said,

during the follow-up visits by the Millen, that they Lave not or will

not now implement a project. Three (3) of the ten (10) said the resources

were notavailable, while twio (2) said it was due to sore organizational
c

factor. Four (4) gave personal reasons.saying there was no time to prepare

Or some other reason. One (1) person was identified as not having given

a response.

The third party evaluators conducted i followup interview of a

random sample of the OSSP Summer Institute participants who completedtthe

-OSSP Checklist. The.results of the follow-up interviews are reported

under the heading Third Party Random Sample Interviews.

An analysis of the data recorded on the Visitation Logs by the

Millers is summarized as follows:

) 344-



i. Seventy-four (74) administrators were personally contacted.

2. Two hundred, (200).faculty members were personally confacted.

3. Twenty-eight (28) ntudents were interviewed.

4. Five (5) board members and others were contacted.

A total of 307 people were contacted by the Millers as part of the
.-

OSSP visitation program.

A summary of the materials distributed, verbal information conveyed,

consultive help offered and the informal assessment of school needs is

available in Appendix X of this dotument.



!Y.

Evaluation of Visitation Program by Administrators

As part of the evaluation of the OSSP Visitation Program all of the

adminietrators of the OSSP sthools visited by Mr. Miller during the:

months of September, 1971 through February, 1972 were asked to evaluate

the effectiveness of the visitation program.

The evaluators designed a questionnaire to be answered on a twenty

point Likert-type scale with a standard set of'snswer alternatives (See

Appehdix Z).
,

,

The questionnaires'were mailed to forty4ight (48) ideinistrators

during May of 1972. Two weeks after the mailing of the first questionnaire

*
a:follow-up questionnaire.was posted to thcee who did not respond to the

first mailing. A total ot37 out of the 48 idiinistratori replied.

The.retUrns were compiled into three groups. A mean and,standard

4 -
deviation were computed for eadh of the three groupi. One group

0

reOresented the reeponses of'the administrators Meet of th Cascade

Mountains (See Table 6). The.second group represented the respondents

East of the Cascades (See Table 7). The third group coMbined responses

[1 from both groups (See Table 8).

An analysis of the data suggests that:

1. Those responding ielt thevisitation program did dilseminate.

"some" newideas and materials.

Alurther breakdown oUthe responses.to the first question
,

tound'no obvious differences between the responses of the.,

administrators East of the Cascades when compared to the

responees of the administratord Cascades.

_ .

-.39

11?



2. The visitation program did assist in the identification of

unique needs of the school to "some" extent. Again there were
:OF

no differences between the responses of the administrators East

i

-c

I

3.

of the-Cascades and the responsei of the administratord West of

the Cascades.

The visitation program 'did appear tohelp clarify Oregon Board.

of Education goals, policies, and procedures to "some" extent.

Ii

1/
The a th

)
CdministratorsWest of ascades responded with a

mean,responle to this question of 7.46 and a standard deviation

of 4.72.

The administrators East of the Cascades responded with a

mean of 9.62 with a standard deviation.of 4.27.

There appears to be a significant difference in the

responses to,this question.

4. The visitation did to "some" extent provide general consultive

s.:

r4:

resources.

Again the administrators Vest of the Cascades responded

to question four with a mean of 9.84 and a standard deviation

of 4.44.

ELThe administrators East of the Cascades responded with a

IImean of 11.00 and a standard deviation of 3.89. The responses

of the administrators East of the Cascades indicate

0

"substantial amount" of general ionsultive assistance.

5. The responses to question number live indicatethet-the,

visitation program thou/d remain at "about:the Same" level. '

A complete statistical analysisof the data inclUding the:comments
.

,

. ,



a

of the respondents is in Tables 6 - 10'of this document.

Comments:

Interpretation of the data appears to suggest the administrators

East of the Cascades generally found the OsSP visitation to be more

effective and useful than their counterparts West of the Cascades.

O.
One interpretation/Of the data iuggests the administrators East_of

the Cascades, due perhaps to.their relative distince from the Oregon

Board of Education (DHE) and other resources, have a need to have contact

with vutside resource-persons.) I/
- et'

Apparently 'the administrators Wet of the Cascades did not feel they

/ I

needed contact to the sate degree.

If the visitation program is.to continue as part of the osqp for' the

1972-73 scliool year there are several considerations the .gteering Committee

of the OSSP should discuss.

1. What is the coét of the visitation program when one computes

the ealary of Mr. and Mrs. Miller, their per diem and mileage,

times forty (40) working days? The figure forty working days

was selected to allow for thirty (30) days for visitations and

ten (10) days for preparation.

2. What services stated in performance terms does the Steering

0 0

Committee expect the visitation program to deliver?

3. What are the unique needs of the administrators and teachers.

, .

if any, East of the Cascades? How can these needebest be-

served?

, .
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TABLE

COMMENTS TO QUESTIONS
ADMINISTRATORS WEST OF THE CASCADES

1. To what extent did the visitation by Mr. Miller disseminate new ideas
or materials?,

We discussed the use of videotape recorders in the educational
program.

His familiarity with what other schools are doing allowed us
communication. However, we haven't had the opportunity to pura414
contacts.

Other sources for materials and schools to visit for on the spot
program of individualized instruction.

We talked about individualizing.

Mentioned specific curricular programs that would be helpful in
implementing in our district.

Suggested contacting Department for curriculum information in regard
to a girls' shop class.

Very brief on individualized instruction.

Moit helpful in providing materials and films. Have filled four
requests very promptly.

In regards to cooperation between the high school and surrounding
grade schools.

Reading.program at Woodburn Elementary Schools.
Grants Pas,s Individualized Approach.

Most of the iiisitation consisted of asking what we were doing with
ideas-talked in summer small schools conference.

We discussed going into -the community to learn as my particular
group did last summer.

Left materials regarding other programs.

Elementary invOlvement in program.
Fish 'farm assistance eventually realized.

. *
- Sent materials relating to industrial arts. Suggested hat schools

%to. visit.
. -

Fi



2. To what extent did the visitation by Mr. Miller -assist you in the
identification of the unique needs of your school that might be met
by the Oregon Small Schools Program?

Mr. Miller is a good listener. He tried to assess our needs after
hearing us describe our community; finances, current curriculum and
financing. He evaluated our scheduling and encouraged us to continue
our efforts to individualize instruotion.

£
.I.

6

Possibility of *individualized instruction program between grades and
teachers.

He informed me of the special programs provided by the OSSP.

Recognized some good programs - gave encouragement.

Gave us the names of other small schools to be visited-that were
doing a good job in arees we were interested in.

Objectives for Language Arts program.

Team teadiing - individualized instruction
Motor Fitness - Readiness Program - First Grade

e.

One idea Vas we were probably small enough (41) so that we could
readily teach the individual education people were prescribing.

We discussed the fact that the "unique needs" of our school have been*
met best when our faculty attended as a group. In 1970 more cooper-
ation among faculty members was noted.

49 7

56



3. To what extent did the visitation by Mr. Miller help to clarify
Oregon Board .of Education goals , policies or. procedures?

He informed me that his role was to help the personnel of the OSSP
become familiar ,with'the programs throughout the state.

-

Mr. HillerWas well qualified to describe curriculum standards and
staffing patterns, Scheduling, etc., for the small high school --
we did get into specifics on these items.

Explanation of small schools program was given.

He stressed goals in career education which a small school could
push for. We probably could stress .cormsercial and construction.

We discussed the implications of "accountability" to .small schools.

Goals seemed to have more relevance and direct meaning in reference
to "small schools."

9.



4. To what extent did Mr. Miller's visit provide you with a general
consultive resource?

His initial visit didn't, but since that time he has informed me of
schools which are operating programs in which we are interested.

Assisted in receiving resource material and identifying schools who
had programs that we have interest in.

-
Mr. Miller's current understanding of 'educational programs .throughout
the state, plus financial support, and leadership makes his visits
very profitable. I don't think Mr. Miller expects to revolutionize
programs or people when visiting, just be good solid help.

Video tape and panel from Warrenton and Colton of teachers.
1.

Made me aware of the programa and its functions.

Awareness of services available and materials.

I can't -remember specific things but do remember discussing plans and
imProvements.

Speaker for our district-wide inservice.

Information concerning individualized instruction.

Follow-up on Summer Workshop.

Recommendation for curriculum and scheduling changes.

M. and Mrs. Millar are the only representation of the State Dept.
who have visited this year for any ream. We have not asked the
others to call so it would not follow diet they wouldn't come.

This was our most comprehensive service from a total. district view
that we have received.

. 4-

et

- 51,
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.6. Add tional Comments:

IT

I feel that it is absolutely necessary 'that Don continue to get out

in the ield and see first hand hcya small schools are running today.

This ques ionnaire has cane so late in the year I honestly can't
give an aCcurate accounting of Don Miller's visitation. ,When he

visited list fall I felt he operated in the building at a highly
professional level. When we discussed needs of the building he was
very helpful to supply contacts, etc. We also discussed summer OSSP
workshop needs for our building. Our whole staff plans to attend
this summer's workshop on individualizing instruction.

The visit to our school was helpful: We enjoy having Mr. Miller
visit and pass on information from his contacts around the state.

I do not recall a visit to our school.

The evaluation would be more meaningful if it' followed the time of
visitation more closely. 'Mr. Miller was very solicitous and willing
to be of assistance.

Send this questionnaire immediately after the visitation.
*

I /have been trying to reach Mr. Miller for the past two weeks. He

has always been out of the Office. Whoever answers the phone knows
-,very little as Ito what is going on..

//
", The success of this program requires communication between project

coordinators and schools.

We could use Mr. Miller's help and advice more often. I know that
he has many schools to covr and feels that his time_in visitations
should be increased..

Need for more printed material, that which would' be mailed other than
the bulletin.

I feel that this progrsm should defi4ely be continued.

I believe in and will continue to use the services of the Small Schools
Program.

to see Doh get into the schools. I think he can get an.j.neight
.into existing situations that-he- could mit otherwise, understand;
Sceetimes he sees things that school Principals miss. .

The small school has many problems. 'Counseling or Convincing the
snail town boy or girl he should seek*more education,or -set higher_
goals. A program to encourage educational excellence would.help.

00



As noted on the enclosed guestioneaires Mr. Miller visited our school
sYstem to talk to staff members about the summer institute - other_
items were incidental to-the---.viaitr.--- Our district has been associated

with the small schools program for a number of years. The newsletter
and information mailed to the district has been of general assistance
in keeping us informed of the progress of the program in general.
The other questionnaires were individuals in the district that were
contacted on his visit.

He was here for lunch and didn't go into areas described in items
1-4 with us here. More time was spent at Lincoln and they could
give a better reaction.

I can contact Don miller when I haye a problem. Thirty days to
travel is (perhaps) a waste.

,

Since I have attended the last three Small Schools summer programs
and have had numerous discussions with Mr. Miller, we tended to just
visit. I .have quite a file of materials obtained from Mr. Miller in

the past. He discussed the paper I wrote for .the program last year.

Mr. Miller's visit seemed to be a contact with us and a general
explanation of the OSSP program. I found it helpful as the visit.
clarified the, program.

.The visitation made Don aware of our programs and needs and he then
gave us inmediate suggestions alternative', and resource contacts.

Mr. Miller is interested and helpful. I appreciate his leadership
with OSSP.
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TABLE .10

.,.

_ . COMMENT5-TO-QUESTIONS--.

ADMINISTRATONS EAST OF THE CASCADES

1. To what extent did the visitation by,Mr. Miller disseminate new ideas -

or materials?

IT

Provided materials on mini-courses.

Materials on individualized instruction.

Explained OSSP program and TiJ1i III Incentive Grants.

Helped to reinforce my application for welding and sewing.

Resulted in simmer math project.
Individualized instruction.
Discussion of followup of previous summer workshop at Willamette.
Solicited ideas for S.S. regional.

2. To what extent did' the visitation by Mr. Miller assist you in the,

; I
identification of the unique needs of your school that might be met
by the Oregon Small Schools Program?

c .

ii _

I, Through Mr. Miller, we set up several visitations with schools our
size to evaluate curriculum and facilities. ,

It

Teacher visitations.

Individualized instruction encouragement.

3. To what' extent did the visitation by Kr. Meer help to clarify
Oregon Board of Education goals, policies or procedures?

Helped to know that State Dept. is interested in getting' out of a
"rut."

Mentioned behavioral Objectives.

_

;

- 54 -
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-4. To whit extent'did.Mr. Miller's visit provide you with a, general
consultive reSourco?

/

Retrieval Center:

6. Additional Connents:

*I feel the response to the Small Schoole In-service, such as conducted
'this-spring are far more beneficial with greater lasting effects. The
time Mr ;- Miller-has to spend is too. limited. to coma his ideas and
direction to.. tint staff. I feel a staff aust be motivated to come
forth, rather than for the administrator to the staff. The in-service

_ program obtains_these_kinds of goals.

Very necessary.

It was worthwhile having Mr. Miller Visit our school.

,

-



Third Party Random Sample Interviews,

The Educational Coordinates staff conducted an on-site interview of

a thirty (30%) percent random sample of the one hundred and eight

teachers and administrators who completed the OSSP checklist. The one

hundred and eight people who completed the OSSP checklist were the

randomly selected participants of the 1971 OSSP Sumer Institute

interviewed by Mr. Miller.

A total of thirty-three (33) teachers and six (6) administrators

in thirty-one (31) schools were interviewed on-site by the Educational

Coordinates staff.

The purpose of the on-site visits and interviews was to:

1. Provide an analysis of the factors which facilitate or inhibit

the implementation of .a planned project.

2. Suggest implications for future consideration of the OSSP.

The project evaluators defined two factors in a school system which

Would facilitate or inhibit the implementation of a project. One of the

factors defined for in-depth quesstionini was the "himman factor." The

human factor was defined.to include all those perceived interactions the

interviewee had within himself and with other people as based on the

perceived needs of the inteiviewee. This included interactions of the

interviewee 'with students, parents, outside agencies as people, community

members, board members, actainistrators, and fellow teachers.

The second factor was identified as the "organizational factor."

The Organizational factor includes the allocation and distribution of

the school's resources, the availability of equipment, thebuses, the

rooms-, the furniture, the supplies, and the studeats and teachers as
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determined by the school schedule.

The identification and definition of ,sthe two factors follow closely

the research and work of Rensis Likert at the Institute of Social. Research,

University of Michigan.'

The questioning strategies and recording procedures followed the

procedures as outlined for field studies by the Interviewer's Manual.2

Results of Random Sample Interviews

The results of the on-site random sample interviews revealed( that

eighty (80%) percent of those interviewed who said they inten ed to

implement a new project as a result of the OSSP Sunwer.Ins tute did in

some degree implement a new project.

The degree of implementation was virtually impost, ble to fix due

to several factors.

When the teachers were asked; "have you, or are you.now, or do you

plan to implement the project you planned at the OSSP Summer Institute?"

tileir responses were:

1. Thirty (30%) percent said they had already implemented their

project.'

2. Fifty (50%) percent said they had or were going to integrate

the pl.Inned project into the eXisting curriculum.

3. Twenty (20%) percent said they were not going to implement th ir

1Likert, Rensis, The Human Organization, McGraw Hill Book Company;
New York, 1964.

2 Inteiviewer's Manual, Survey Research Center, Institute of Social
Research, University of Michigan, Ann Arbor, Michigan, May, 1969.
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planned project.

When teachera were asked, "do you have an evaluation of your project?"

their answers were: .

1. Ninety (90%) percent , yes.

2. Ten (10%) percent, no.

.
Extensive probing, however, on the part of the interviewers found

very few teachers with evaluative evidence other than subjective judgment.

- The project evaluators found that ninety (90%) percent of the

interviewees indicated the summer institute did not stimulate a new idea

or program but it afforded them an opportunity for planning and an

opportunity to consult with resource persons. Further questioning

revealed the interviewees came to the OSSP Summer Inetitute with a project

in mind and the institute provided the stimulation for its inplementAtion.

Questioning which led to the exploration of the human factors which

inhibited or facilitated the implementation -of projects pevealed that: .

4

1. The OSSP and Mr. and Mrs. Miller were mentioned iwenty-three (23)

times or by 58% of the interviewees as being supportive and a

place where they could go to get assistance. Examples of

assistande were listed as:

a. Five (5) teachers listed immediate response to telephone

requests.

. Five (5) administrators listed immediate response to

telephone requests.

c. Six (6) teachers and three (3) administraors mentioned

the immediate response tO correspondence.

cl. Ten (10) teachers_ mentioned materials received from the OSSP.

- .53
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e. Nineteen (19) teachers mentioned the OSSP visitation program.

f. Fifteen (15) teachers mentioned the OSSP regional programs.

g. Fourteen (14) teachers mentioned the OSSP Summer Institute.

2. Six (6) or 100% of the administrators interviewed mentioned the
,

pranpt response toinquiries for Assistance provided by the OSSP.

3. Twenty-fiire (25) Or 78% of the teachers perceived their

administrators as being suppoitive:

a. Nine (9)".fncidences of verbal support were mentioned.

b. Ten (10) times the adaiinistrator was mentioned as someone

you could "talk to."

c. Ten (10) times the administrator was credited with helping

"think" through the project.

d. Eleven (11) -times he was listed as having.provided some

'resource.

4. Staff cooperation was listed by.ten (10) or ::.3% of t.he teachers

as a facilitating force. Types of cooperation weie identified

fT
as:

a. Five (5) incidences of someone to "talk to."

b. Three (3) time another member told me I was doing a, good

job-

c. Four (4) inciden-ces of offering help.

5. Support of the community and school board was mentioned a

facilitating factor by ten (10) or 33% of the teachers.

The two most often mentioned inhibiting human factors were the

teachers self-confesSed questioning of her own skills and the lack of

support of . the school administrator. Twenty-fivt (25) or .78% ot the



,
teachers interviewed mentioned they were concerned about their ovin

ability and twenty-five (25) times they commented about the lack of

administrative suppor t.

Other human frtors inhibiting new programs were listed as :

1. Fifteen (15) teachers mentioned needing help in working with

groups of students.

2. Fifteen (15) teachers mentioned needing help recruiting,

training, and working with volunteer teacher aides.

3. Seven (7) teachers said their were reluctant to ask for help

from others.

4. Five (5) teachers mentioned their administrator did not

understand what individualizing instruction meant.

5. Ten (10) teachers mentioned the administrator was an inhibiting

force or discouraging force.

6. Five (5) teachers mentioned.the administrator doesn't care what

do.

7. Five (5) teachers said their administrator isn't -someone they

could go talk to.

I8. Three (3) teachers said the

Li.

AZ

inistrator always assumes his

ideas are the best.

9. Five (5) teachers expressed a need to improve evaluation skills.

10. Ten (10) teachers mentioned the impact on personal time to

execute a new project.

Organizational factors mentioned by twenty-two (22) _or 70% of the

teachers as being dupportive of new programs were listed as:

1. Five (5) teachers received additional planning time.

- 60 -



2. Four (4) teachers mentioned they were given time to help other

teachers.

3. Four (4) teachers mentioned the flexibility of the, schedule.

4. \ Six (6 ers mentioned they were paid to go to the OSSP,

Sumner Institute:

5. Eight (8) teachers pentioned they had all the supplies and

materials they needed.

6. Six (6) teachers said they were able to give students credit

for new projects.

Organizational factors expressed by fifteen (15) or 46% of the

teachers as inhibiting new programs were listed as;

1. Three (3) teachers said there was a lack of material.

2, Ten (10) teachers mentioned the school class Schedule.

3. Six (6) teachers listed transportation as a factor.

4. Five (5) listed state regulations.

' P4
,,,

, Comments: 4

- It is espdaally interesting to note the very few limiting organiza-
. .

tional factors expressed by the interviewees. Most often the respondents
,

indicated they had enough supillies or equipment or they were resigned t

the fact they weren't goingto get more. A general impression--was a very

positive attitude to attempt to make what they had work. They wanted to

kncm hait to individualize instrudtion with the-resources their district

could afford.

The most often mentioned organizational factor limiting the



implementation of a new project was the rigiditli of the class'Schedule.

It is also important to note that four teachers mentioned the class

schedule as a facilitating force. All four teadhers were from different

schools.

The most powerful and telling story is th .. fact that teachers readily

admitted they, were concerned about their own skills: They appeared to be

positive and wanted to grow,.and try new things, but their perception of
- .

s

the support or lack of support of the school administrator

potent force in

Sixty-five

establishing their arection.

was the most

(65) times the teaChers mentioned the support or lack of

support of the administrator aethe priffiary force facilitating or inhib-

iting their new project. School boards, community, and o'ther staff

meMbers followed the administrator as a factor inhibiting or fostering,

the growth of a new project.

It appears., then, that one of the most

school administrator is to create an environment where.te'achers feel

safe to learn and gro4 by trying new techniques or projects.

Abraham Maslow speaks to the conditions which foster growth and

iFsose:

of his book, Towards a Psychology

important tasks for the

"Every hunan being has both sets of forces within him. One set
clings to safety and defensiveness out of fear, tendin, to
regress backward, hangingon to the past, afraid to grow
afraid to take chances, afraid to jeopardize what he already
has, afraid of independence, freedan and separateness. The

1Maslow, Abraham H. Toward a PsYchology of Being, D. Van Nostrand
Company, Inc., Princeton, New Jersey, 1962
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other set of forces impels him forward toward wholeness of
Self and uniqueness of Self, toward full functioning of all
his caplcities,,toward confidence in the face of the external
world at the same tine that he can accept his deepest, real,
unconscious Self.

I can put all this together in a schema, which though very
simple, is also very powerful, both heuristically and
theoretically. This basid dilema or conflict between the
defensiye forces and the Ovwth trends I conceive to be
existential, cnbedded in the deepest nature of the hunan
being, now and forever into the future. If it is diagram:fled
like this:

\

Safety ( PERSON b Growth

then we can very easily classify the various mechanisis of
growth in an uncomplicated way as:

a. Enhancing the grawthward vectors, e.g., making
it more attractive and delight producing,

b. Minimizing the fears of growth,
c. Minimizing the safetyward vectors, i.e., making

it-less attractive;
d. Maximizing the fears of safety, defensiveness,

pathology and 7gression.

We can then add to our basic ,schema these &lax sets of valences:
.

Enhance the dangers Enhance the attractions
Safety 4 PERSON -----) Growth

Minimize the attractions Minimize the dangers"

Maslow then goes on to sayan effect tha growth forward takes place
in,little steps and each step forward is made possible by the feeling of
being saferand supported..

1'

Tke overall climate for growth tn the OSSP schools appears to be

very positive. The pro4em now becomes one of iimprovement and maintenance.

How will the.OSSP school administrators take advantage of the climate

which has been created'over tke.past.several years?

. .

The prdblem is similar tea story in John Hdlt's new book,,Freedom

and Beyond (E. P. Dutton, 1972) in which he tellw-about a happy set of;

ecrcumstances and some personal inspiration where great things happen j.n

a SCA 1. But Holt says, "they seldom last. The fire.goes out." Holt ,



goes on to suggest part of the problem may be due to poorly defined

institutional directions and purpose.

One note of concern discussed by the E.C. staff about the OSSP

Sunmer Institute projects to be implenented in the local school districts

wai the feeling that/many of the projects were constructed without

relation to or knowledge of overall organizational goals.

Blake mnd Mouton
1
in their book The Managerial Grid suggest an

efiective org nization must hame visible goals.. They further suggest on

page 150 th t true goal orientation is the sigrificant factor in

, . accomplishing organizational purpose.

Reiearch by Mayo2, Whitehead3, Wilensky4, Bass5 and others indicates

that éhen people are oriented towards achieving concrete, specific goal .

the r behavior will become more meaningful and purposeful.

It is suggested then that eidh individual.OSSP member school should

a tempt to establish.golls if they do not exist or clarify existing

organizational goals as they relate to the ()SSP plan of "Steps Toward

Greater Individualizing."

1Blake,.Robert R. and Mouton, Jane Srygley. The Managerial Grid Gulf

Publishing Company, Houston, Texas, 1964.

2
Mayo., E. The Hunan Problems of an Industrial Civilization, New York:
Macmillan, 1933.

3Whitehead, T. N. The Industrial Worker, Cambridge: Harvard University,
1933.

-

4Wilensky, H. L. Human Relations in the Workplace: An.Appraisal of
Some Recent Research. Research in Industrial Human Relations, New York:
Harper, 1957.

5Bass, B. M. Leadership, Psychology and Organilational Behavior, liew
York: Harper, 1960.



'
Goals should be examined for their clarity so that all members of

the school are clear as to what the goals are, and having accepted the

dhallenge, they are likely to support the goals.

Each goal should be examined l'or its realism. A goal that is too

small will not be a challenge whereas a goal that is too large and

impossible to achieve will cause people to give up.

A school should have shortterm, goals and long term goals. Short

term goals should beachievable in one school year in order to demonstrate

progress to the community and to the teachers. Long term goals should

fake longer than a year to achieve but not more than five years.

Perhaps the most important characteristic to be examined for in

a goal is Zeignarnik effect.

"The Zeigarnik effect is a statement that once an individual has
accepted the_idea of achieving a,goal, then internal tensions
arise towards successful ompletion.--Under these circumstances,
barriers that can block an individual froM achieving the goals
to which he has committed himself, run counter to the forces
set in motion for goal achievement. Rather than sitting back,
and with resignation, saying, "I got blocked," the individual
thep increases his efforts to remove barriers to the goal. It
is these tensions which constitute part of the motivating force
toward goal attainment."1 1

o

It is the general opinion of the Educational Coordinates staff that /

many teachers whO perceived the administrators as an inhibiting force

were really saying that they, the teachers, were not committed to the /

goal or to the new project. It appears this was due in part to

ab.le relationships between the goals and objectives of the new project

develcped at the sunner institute and the overall organizational goals

of the school.

Ifilake and Moitton, op. cit., 1964, page 152.
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In summary, the Educational Coordinates staff would suggest the

following recommendations for consideration;

1. Each OSSP member school re-examine its goals as these goals

2.

relate to the unique needs .of stheir community.

Each OSSP member school continue to develop its plan for

"Steps Toward Greater Individualizing" as it relates to the
\

unique needs of its community.

3. Each teacher in each OSSP member school develop in writing a

plan he expects to coMplete by the end of the school year ai

If ,, his pazt in the "Steps Toward Greater Individualizing."

4. The OSSP Steering Committee and the OSSP staff, should allocate

the major portion of their resources to the OSSP schools who,

have stated in writing their plan, its Objectives, and its

evaluation for moving their organization toward goals of the

"Steps Toward Greater Individualizing."

An article in the March 1969, Public Administration Review suggests

that "the key to greater goal attainment and less displacement is at the

top of the hierarchy, the point of sanctions and resource allocation,

'not at the operating.level."

Ii

The ultimate-success of the OSSP-will-be measured by-the effect it

has on students through its "Steps Toward Greater Individualizing." All

of the resources of the OSSP should be allocated to that goal.



d

Plan'for 1972-73 individualizing Prograi:

/ As the objectives indicate, the. 07P/lans to devote the majority

of its resources to aisisting schools plan, develop, and implement

individualization on a schoolywide basis. It is not assumed (as the

objectives may indicate) that all sqhools,will participate,and make

i

a commitment to the program. It is_bot the ibtent of the OSSP to

withdraw services to schools who choose not to participate. The broad

Objectives of the program will still be,pursued, but less resources will

0 -

be available than has been the case in the past (See Table 11).

dr4
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TEACHER INCENTIVE GRANT PROGRAM EVALUATION

INTRODUCTION

Educational Coordinates Northwest is submitting this report as a

summary of its third-Fstty evaluation of the Teacher Incentive Grant

Program (EDG).
I

The' TIG was funded as a part' of the Oregon Small.Schools Program

through Title III, ESEA in the amount of $25,000. The program made

grants available (up.to 01,000.) to Classroom teachers.so,as to encourage

instructional personnel to develop or implement.alternative techniques

or procedures of instruction, to_ttimulate the'divelopment of courses or

parts -of-courses_and_to_improve insttuctional effectiveness or efficiency

in the elemeritary and secondary schools in Oregon.

A preliminary set of guidelines for the program, deadline dates,

a

and application forms were developed by OSSP Executive Committee. All

materials were distributed to a random sample of interested persons,

including personnel from the staff of the Oregon Board of Education for

review.

The program was announced to teachers in Oregon elementary and

secondary schools in.the fall of 1971. In addition.to normal channels

of dissemination a poster was sent to all schools (See Appendix AA).

Interested teachers were asbml to request application forms (See
4.-

Appendix BB). The first submission deadline was set for November 1, 1971.

Two hundred twenty-el.ght applications were received and 25 projects were

selectedby the TIG AdIrisory Committee. Grant awards were made on

December 6, 1971. The total funding level of the 25 projects was $20,484.



EVALUATION PROCEDURE

The purpose of the TIG Program as stated by its developers was

threefold:

1. _To encourage the development or implementation of
-^

instructional alternatives.

, .

2. To stimulate the development of courses of study.

3. To improve the effectiveness and efficiency of classroom

- instruction.

In addition to gathering informatiOn which would make it possible

to ass..ss the effectiveness of the program in meeting these three goaiC...

the'evaluators were asked to gather additional inform tion which would

assist the Advisory Comrittee in its planning for a p oposed- subsequent

year of funding. -

The evaluation design which was proposed to the Advis.ory Committee

included gathering appropriate information from thre sources:

1. A sampling of teachers 'who did not appl4 f r funding.

2.. Teachers who' did apply but were not funded.

3. Teachers and administrators who did recei e funding.

. The following chart stmimarizes the general ev luationdesign.

_

0.1
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SURVEY OF NON-APPLICANTS

A random sample (approximately 1%) of the 25,000 teachers in Oregon

was taken. The sample was developed from an alphabetized list of schools

CL-d a list of teacher names in each school. Every fourth school was

selected. A. table of random permutations was used to select one teacher

frce each school. An 80% return of the 312 mailing would give results

at the 90% level with .05 permiss.able error.. The nature of the questions

and their use did not require a highly valid sample. The actual 74.4%

return is considered adequate to give the TIG Advisory Committee the

level of information needed. The following three questions were asked:

1. Did the teachers know that the program was available?

2. Why didn't they apply?

3. Would they apply assuming subsequent funding?

An original mailing of the survey form was sent during the month of

Januaty. A follm-up mailing.was sent three weeks later to those who

had not -responded to the first mailing.

sf
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TABLE 12

SURVEY OF NON-APPLICANTS
(R. S . of 25 ,000 teachers )

N=231

Question,: Did you know about the 7.eacher Incentive Grant Program?

Yes

No

Number % of Total

93 40.5

138 59.5

Question: I knew alrut the TIG Program but did not apply for the following
reason (s)

A. I didn't have a project in mind.

B. The deadline for applying didn't
allow enough time to prepare
application.

The application format and'
procedure was too involved.

D. The amount cxf money was not
sufficient for what I had in
mind. /

E. The "odds" of not being funded
were too great to warrant spend-
ing time to prepare application.

. Other*(specify): See following
page for listing.

Number
% of

130 responses

54 41 .4

,/

11 8.5

10 7.7

5 3.8

24 18.5

26 20.0

Question: If the program is available for the 1972-73 school year and
application can be made in the Spring:

A. I would definitely apply. 24 10,4

I would probably apply. 42 18.2

C. I am undeciaed 77 33.3_

D. I would prdbably not apply. 59

E. I would definitely.not apply 23

F.. No responses

-79-



. OTHER REASONS FOR NOT APPLYING

1. Near retirement.

2. Didn't have time.

3. Joy of teaching lost when monetary value assigned.

4. Not interested at that time.

5. Did not know money available for implementing a program. Thought it
was available for development only.

6. My projects are such that I need no spectil funding.

7. My time is delegated between administration and household chores.

8. Did not have time because of other commitments.

9. Didn't thillk I could have such good fortune as to be chosen.

10. Encouraged Other individual teachers to do so.

11. Just didn't quite get around to it.

12. Toe) busy (lazy).

13. Just didn't Sit down and get it done.

14. Didn't know enough about it.

15. I was moving and did not, at that time, have a contract for 1971-72.

16. I had already started my project which disqualified it.

,17. Not sure if the film (slides) Iive takeri of children's activities
learning by doing could be reproduced in booklet form - an inexpensive
aid to teachers.

18. I didn't hear about the program through the Ischool but inadvertently
from an "EC" newsletter my husband received at his news office. The
newsletter annouriced the grants that had been awarded.

"fta.

19. My district was either uninformed, or had decided not to push this.
program. Also, as indicated in E, if you spend the necessary time a

developing a program, then fail to receive funds, you have expended
a- good deal of energy that could have been used to improve your
present classroom. s

20. Did enter - must not have been received.

- 80
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21. / put it Off and for my project next year Would, probably be better.

22. Didn't feel released Utile to prepare strictly supplementary ,materials
would go. .

23. No time.

24. I suggested a project and the principal took it over.'

25. I didn't want to.

26. TwO three hour courses in progress, plUs a long range coimittee
assignment.

-

o

4.

.
,
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SUMMARY OF SURVEY OF NON-APPLICANTS.

Approximately 60% of those-not applying stated that they had not

heard about the TIG program. The two most significant reasons for not

applying, indicated by those who did know about the program, were:

41) They didn't have a project in miol (41.5%) and (2) The "odds" of

not\being funded were Perceived as too great to spehd time preparing

the application 118.5%). The least significant factor was the size of

the grant. Only 8% of the respondents indicated that the maximum of

41,000. was insufficient.

A projection of the responses to the questions relating to whether

or not they would plan to submit applications if the TIG program were

continued, indicates a significant intent to apply. The random sample

of 312 people (with an 80% return) was intended to produce a sampling

at a 90% confidence level with a .05 permissable error. The actual

return of 231 was 37 responses short of the needed 268 resionses.

Projections based on the returns, then, must be viewed with these

limitations in mind. Projecting the sample to the total population of

teachers (25,000) would suggest that 2,500 would definitely apply.

Assuming no significant ch ge.in application procedures, it would seem

safe to predict a substanti 1 increase1i7i lications for the proposed

1972-!73 TIG program..

0



SURVEY OF APPLICANTS NOT FUNDED

Procedure

A survey (See Appendix DD) vas' mailed to the 201 applicants who were

not funded. A follow-up mailing was sent approximately three weeks later

to those who had not yet replied. A total of 173 returns (86%) were

received.

In addition to gathering data as to how they learned about the TIG

Program and their plans for resubmitting their original proposals (should

the program be continued) , this survey was aimed at getting information

1

as to the extent the TIG Program caused teachers to plan and implement

classroom innovations.

The series'of questions which dealt directly with this point asked

the teachers to what extent did they iiplement their plans even though

they did not receive funding. The rationale was that the TIG Program

would be meeting its goal of motivating teachers to plan and implement

classroom innovations if in- fact teachers found ways to implement the

, plans they had developed. The assumption was that the possibility of

receiving funds would motivate teachers to plan and having developed

plans, they would proceed with implementation by finding other sources

of needed funds or would implement in ways which did not require funding.

If this happened to any significant degree, the claim could be made that

the TIG Program was meeting its goal of encouraging teachers to Elsa 'and

implement alternative instructional practices.

.83 .- 90



TABLE 13

APPLICANTS NOT FUNDED
N=173

Question-.

1. HOW did you originally learn about the TIG Piogram?

A. Saw the informational flyer

B. Mother teacher told me abo t it

C. Someone in district encourag d applications

D. Other (Edugram, DEA Newspaper, etc.)

2. The possibility of receiving TIG funds:

A. Motivated me to plan a practice I had not
already considered.

B. Motivated me to plan a practice I had been
thinking about but hadn't implemented

C. Caused me to receive and plan the implemen-
tation of a practice which I had already
implemented to Bomb degree

D. Other and Comments: (See Table 14)

3. Having planned the implementation of the practice
due to completing the application:

A. I have not implemented the practice

B. I have implemented substantially as submitted

(1) The district supplied new and additional
funds

(2) Budgeted funds were reallocated

(3) Otter non-district funds were available

(4) No additional or reallocated funds were
needed

7. a

Number

83 41.1

13 -rf4

90 4.6

16 .. 7.9

15 8.6

104 60.0

52 30.0

5 2.9

88 50.8

27 11.5

4 15.0

6 22.0

9 33.0

9 33.0



Number

C. I have inplemented the practice to some
degree. 58 33.4

(1) New and additional funds were avai ab e 3 5.2

(2) Budgeted funds were reallocated 3. 5.2

(3) Other non-district funds were ava lable 3 5.2

(4) No additional funds needed 38 65.6

(5) Other: (See Table 15) 15 26.0

4. If TIG available next year:

A. I will resubmit 39

B. I will probably resubmit 38

C. Undecided 31

D. I will probably not resubmit 38

E. I will submit a new proposal 25

5. Reasons for not resubmitting:

A. I have already implemented

B. Changed my mind about inplementing

C. "Odds" of being funded too great

D. Otier: (See Table 16)

. - 85 92
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TABLE 14

COPNENTS AND "OTHER" CATEGORY FROM SURYEY
OF APPLICANTS NOT FUNDED.

guestion 2: The Possibility of Receiving Teacher Incentive Grant Funds:

1. Since I did not receive information until near the deadline, I
had time only to write one proposal which I felt was most needed.
I encountered extreme difficulty in getting the necessary
administrative signature.

2. I had made one educational film 'and slides, entirely on my own,
and participated in making slides and one film in an inetitute
at St. Cloud, Minn.

3. /t couldn't be implemented effectively without a small grant
at least to get it started..

4. The 'possibility of receiving such a grant was not motivational..
I saw it as a means "to provide money for something I will do
on my own anyway. It would have been nice to have the support.

5. Gave me hope to improve a program-I had already planned.

6. None of above; my program was already outlined and underway.

7. Would hava allowed us to improve upon a plan just underway.

8. I will attempt to have My program even though it was not
funded. I will raise the money someway.

9. ,The project I submitted will take too much)loney, and time to

do without funds provided me. This is the only- reason I had

1.
not gone ahead with it previously.

10. I wanted to do a more thorough job of assisting our reading
Iprogram in this builiiing: .*

11. Had previously considered, but provided first serious chance
for consideration.

12. I wanted to involve more teachers in my plan -- inform them of

1
.

my idea "educate". them so_to speak.

13. / had not pfanned use of the ccemunication system with normal
students -- only with blind-deaf. Since the system ii a non-

[
visual, non-aural non-audio, my students are suitable "blind-
deaf" substitutes and could benefit the project and themselves
by use of an alternative system of communication.

14. At 1st grade level, biSsededfunds to continue in 2nd and 3rd grade.

n

- 86



TABLE 15

Question 3c: I have implemented the practice to some degree. I was able
to do so because:

1. Spending own money.

2. Just robbed my current budget to get a start on the most
essential items.

3. I have started, and am buying film myself, using my own camera.
I. will use my film in my own classes and make copies available -
if snyone wantS them at current cost comperable to ,c,:pamercial

films. fr

,
4. Funds to implement my program on a cu,?tailed basis have been

approved by the_budget committee for 1972-73 subject to vOter
approval of the budget.

5. The parents / served paid for, it'S material and I donated a
blocx of my time for free.

6. I just get along without money - it is hard at' times.

,

7. The sequence of mini courses (for 'foreign language) has not yet
bee approved by Assistant Superintendent of District.

8. Gave lower priority to time it would have taken for full
implementation.

4,

9. I was able to implement the'first small parts: Further imple-
mentation demanded unavailable furids.

2,

10. The program has since ceased because I could no- longer c ntinue
without funds.

11. Equipment (one piece only) loaned to lichool by local doto.

12. Some children were so motivated they made arrangements, I let
them have the school time.

13. Title I funds providecrbne hour of teacher aide time.

14. We made local calls.

iS. .yery, limited as very 1itle money available. P an to further
implement next year in limited way.

16. We found and purchased a textbook that did almost the thing I
was planning.

- 87 4



17. District installed T.V. cable in room. Could use some manipu-
lative Materials left by a retired teacher. Have made use of
library resources. Still feel frustrated about 'how little I
have accomplished by my 32 how much there is to do for
them. Will rewrite and be more specific.

18. We did what we could. Had to ort acme activities because of
the lack of funds.

19. Do not know -where the funds for computer time, consultant. time
and other expenses are coming from at. this time.

20, I am continuing to Make an additional effort.to communicate
frequently and more in-depth with parents on behavior 'and
learning problems.

21. I have used personal funds. for Prototypical model building
and tisting. I have used my own 'family members to prove the
workability of the System.

22. .By making sane materials but by far not- enough ORIN

;

95
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TABLE 16 4

Question 5: If you checked D or E in question 4, please respond to the
following question: The reason(s) I do not plan to resubmit:

1. I will not be teaching Oregon History next year.

-2.. Staff changes will make the teachers involved unavailable and
the remaining teachers in Grade 4 are unwilling to teach in a
cooperative situation.

.3. If we could receive more information and sooner we'would
probably consider reapplying.

4. If in teaching -.not in same district.

5. Leaving high sch'ool teaching.

6. If I do submit it will be this year's program because due to
lack of funds I was not able to".implement it. It would probably
not be accepted anyway because it meets needs of. kids.

7. I felt that the award winning project; were not' really
representative of what needs to be done - individuarized
instruction.

8. The teacher who wanted to- work this program is retiring this
year.

9. Probably will be leaving the 'state.

10.. I doubt very seriously whether my idea would be accepted under
this program. However, I think it is a good idea and as soon
as I can afford it, I inte"nd on doing it myself since I
consider it

ç
Valuable teaching-aid.

11. The guidelines for funding are not clear and the projects
funded are generally repeats of other completed projects. The
money granted probably will have no large effect on education
in Oregon but will only effect individual classrooms. When a
person is innovative to begin with it is difficult to write
programs that have not ,been tried.

12. I will have made plans to implement the program before the
grants become available.

13. Because I did not receive funds, I have requested a change in
teaching assignments.

14. It was unbelievable, all most all of the grants were from the
Salem area.

- 89 -
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15. The need for a program still eicists and must be met.. We will

reconsider our proposal, study others that were implemented
and resubmit a new proposal.

16. Not teaching next year.

17. I still plan to try my project this spring and hope to submit
a new,project next year.

18. Also: the only schools that were funded were 3A districts
which already have higher tax bases and more funds available
than Vee lA districts.

19. Because the application is short and guarantees no safety to
patentable ideas of inventors. The value of some chosen grant
proposals in some instances is peripheral and recondite.

20. We can implement our project using existing materials, and_ the
IED, IMC.

21. We would do it ourselves to save complications.

- 90 - 15.47



V

SUMMARY OF RESPONSES BY APPLICANTS NOT FUNDED
(See Table 13 for compilation of results)

As stated, previously; a major goal of the TIG Program was to

motivate teachers to plan and implement instructional programs which, in

their judgment, would improve instructional outcomes.

Ninety percent of the respondents from the non,-funded applicant

category indicated that the possibility of receiving TIG funds caused

them to plan an instructional change which they already had been thinking

about or had already implemented to some degree. Approximately 9%

indicated that the program motivated them to prepare a change which they

had not previously considered. Singe the applicants only had about 2

months to prepare a grant application, it is not surprising to find that

the projects grew out of previous planning.

Perhaps the most significant finding is that approximately 50% of

the respondents did in fact implement their projects to at least some

degree even though they did not receive TIG mding. In seven cases

the district provided the necessary funding. Previously budgeted funds

were reallocated in 9 instances. Twelve respondents indicated that out-

side sources of funding were made available. Teachers reported that

they used their own funds, parents donated funds, loan of equipment by

a patron, etc. (See Table. 15).

Forty-seven teachers reported that implementation was possible

because they found ways to proceed without having additional funds

available.

The fact that approximately one-half of the respondents (85 teachers)

did in fact Implement to some degree their TIG project (27 reported they



implemented substantially as submitted) is evidence that the TIG Program

is causing teachers to plan and implement, innovative classroom practices.

The pro-gram has served as an incentive to teachers to plan such

practices .and to further implement them even though they did not receive

funding. On the other hand, it should be noted that twenty-six (15%)
ot

of these 173 teachers do not plan
l

to resubmit their proposals because

they perceive the odds of not being funded, as too great. About the

same percentage (18.5%) of the non-applicants did not apply for the

..same reason. This does not appear to be a highly significant deterent

at this point, but the data suggests that if the number of applicants

increases to anywhere the numbers indicated in the survey and the funding

level does not increase proportionately, then it might increasingly

become a factor. If this should occur, the intended Outcomes of the

TIG Program could be significantly diluted.

- 92 T..(3s9
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TABLE 17

COMPILATION OF- COMMENTS BY APPLICANTS NOT FUNDED

Please make any comments regarding the Teacher Incentive Grant Prograrn
which yo31 feel would help the TIG Committee in their planning for future
funding periods.

A. CLARIFICATION OF CRITERIA FOR SELECTION:

1. What was the basis for approval or disapproval?

2. I would like to know ,what would be needed to clarify a revision
what supplemental information would be needed by the committee?

3. Guidelines for types of projects that have been approved would
be helpful.

4. The selected programs were so far removed from what I asked - I
felt the committee was biased. Be more broadrninded. Have a

leps homogeneous selection group.

5. My dictaphone-transcription plan was not innovative ,.except
insofar as it was to be on independent-study-with-supervision
basis. Would such stand a chance, considering student needs and
schools inability to-purchase expensive equipment needed? Thank

you.

6. (1) he criteria for selection should be published with the
initial information, e.g., humanities - centered or
creativity, etc.

(2) A section for the teacher's philosophy of education should
be included, so that his (her) proposal could be viewed in
the light of what he (she) hoped to develop in students,
e..g., independence in thinking, or decision-making, etc.
Thank You, too:

7. I feel the TIG Committee should state their purpose more clearly
and give more specific guidelines to the applicants. I felt

that some of the final sele.ctions did not follow the general, .

purposes and rules stated in the application form.

8. I did ask in a cover letter,. when I submitted the TIG, for some
type of a comment(s) on the program from the TIG Committee,
where I could have improved or/and made a more thorough outline
of the plan submitted.

9. Could copies of the accepted prOgrams be available? Could the
criteria of the judging, committee be available prior to the

writing of the grants?

1.60
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10. Some help in how to submit application - how to write it would
be beneficial - we spent hours on this. We did clarify our own
thinking - We would really like to furtherimplement our program -
but would want to be sure we were doing the application correctly
so as to have every edge.

11. I would have apprecdad constructive criticism about my proposal.
As things stand, I don't have much of an idea of how to improve
the proposal so that it might gain approval next year.

12. How are the final recipients chosen? What is looked for in a
"project?

13. TIG is a wonderful program and I wish I knew HOW I could better,
submit mine.

14. Specific details on the projects that will be considered.

.15. By the time a teacher completes the- directions it is not clear
as to what they may receive money for in the funding. Without
clearer guidelines for proposal writing it would not be worth --

the effort to compile another project. Also, I believe a
screening committee should be verbal as well as written. The

. premise that one can determine the value of a project purely by
the written word is falacious. I wOuld be happy to elaborate
on any of these points if you so desire. The limits placed by
the committee leave very little money to be spent on hardware
or teacher time. I also, was in contact with the project
coordinator and no sound reasons could be given for not funding
any of our projects. There seemed to.be a reluctance of the OBE
personnel to deal directly with questions concerning funding.

16. (1) Specify criteria on which the projects will be judged more
completely.

(2) Define classes of educators eligible - only classroom
teachers? Does eligibility.extend to librarians, counselors, .

consultants? What about educators who work indirectly for
children such as principals, subject area-coordinators?

.17. We were during all planning stages unsure of the criteria that
would be used to evaluate proposals. ,Even after looking over
descriptions of successful programs, we still do not know what
criteria was used in evaluation.

18. .As a follow-up perhaps pertinent comments by the selection
comMittee as to what general points they found to irifluence
their choices and/or what was lacking. Help us learn how to
state our programs more effectively.

19. I have heard senators speak of the need for programs designed



for children with unique learning problems. Many times they urge
that teachers become informed! This is hardly fair. There are
teachers who are informed and princcpals who encourage teadhers
and are eager to prohlote the best possible learning situation
for all children - but their hands are all tied for laCk of funds.
I felt our program was not considered because it was a basic,
rather than a fringe program - but, of course, 'we have no idea
haw the selection was made. It would be helpful to know what
guidelines you use in your selection - it would improve our odds
another time!

20. TIG could be more specific about the criteria which they are
using to select and reject proposals.

21. I wOuld like to know more About the criteria used for selecting
those proposals which were funded.

22. Too much time and effort has been placed into program just to
. have it be wasted. The committee should be more specific in

their demands for acceptable units.

23. I would like more information on the basis for which the decision
is made as to who will get a grant.

24. Since no criteria of judgment i s available, one has nn basis for
further considerations and evaluations.

25. Gentlemen: I put a great deal of time and effort into writing
my proposal and knowing some of. the work that was turned in and
its quality I.. was quite. disappointed. If I had Rnown your
criteria.beforehand for acceptance I would not send a statistical
report to you.

'r



2

B. COMMENTS WHICH REFER TO SIZE OF DISTRICT, GEOGRAPHICAL AREA, MONEY.

1. Help to fund more of the projects - 25 was just a drop in the
bucket, plus the fact I feel -my. project and some others were
just as important or more so than the first 25.-

2. Make more grant money available.
1

3. Only large districts in our area received funding.

4. After viewing the funded programs I felt cheated and it seemed
that I didn' t ask for enough money ., Apparently the administra-
tion costs would be excessive for a $250..grant. I would, I
believe, had a better chance 'if I had asked for $900.4.. I would
think it worthwhile for some feedback as tO why I was not funded--
or do I have to make all the mis'takes on my own first? Well, it
was a good learning experience for me.. I am glad for 'this form.

5. The grants seemed to go to those who would use the money for
themselves. I objected to the limit on money for equipment
in my case a Braille typewriter - teachers are often perfectly
willing to give their time but cannot afford to furnish materials
out of pocket.

0

6. More funds are needed to encourage teacher interest iri applying.
Since so much is required preparing the application, time
will not be taken to prepare it if there is little chance of
approval. Our program is being implemented because we feel it
has real value but only at the expense of funds being used
normally for the regular program.

7. It seems to me that the ,committee concentrated on giving the
grants to small, medium,, and large schools of all levels around
the state, rather than concentrating on the educational value of
the program.

8. Maybe you should give less money to more people.
(1) Compared with the program funded, I thought my program had

more merit.
(2) Out of 4 proposals submitted from our building not one was

funded.

(3) The results were in the newspaper before we were ever
notified in writing which is a very tactless procedure.

9. Many of the grants seemed to be centered in the Salem area.
Have they had some training in how to write the grants?

10. It seemed that the Salem- area received a substantial portion of
the grants - more than the normal percentage would -seem to
indicate.

- -96-1e3



,t1!

I.
11. There were no proposals approved for Southwestern Oregon. Why?

Nearly all were from the Willamette Valley - Eugene and North.
Why?

GO

12. I think there should be a limit on the number of grants per
district. (Example: 2 per district in large districts.)

13.. First, I feel that the Incentive Grants were awarded to a
disproportionate number of elementary schools (16 out of the
total 25 awards). Seven high schools received grant awards.
Though some of their project titleswere arnbigious, it seems
that no high school with a personal cultural development
studies program was recognized. I feel that this is a real
oversight.

14. It would be helpful to haVe a detailed expla: -tion why submitted
programs were not funded. The list of funded programs in the
newspaper (indicating very few from the Portland area) suggested
to jne that politics had a great deal to do with it.

-,

. When making future funding I feel that the TIG Committee .should
also consider financial needs according to district size. We

should have an equivalent chance. It seems very funny to me
that Salem district received 5 grants and Lebanon 2 grants and
Scio or any schools of .our size none.

16. ( I felt selections were not given a good geographic distribution,
too many in or near Salem. I also felt* some of the titles
granted were not of a practical nature. ror example, 4th grade
geography from the air, good idea, but how many teachers or
districts could implement such a program?

17 There were several districts that received fundings (several)
while other districts received none. I feel the district that
requests come from should ncit be looked on as poor or rich
.districts which raay influence your evaluation. I work for a
very poor underprivileged area school in Portland and not in
one of our fancy well-to-do areas. The students in my school
needed the funding to take advantage of the outdoor clasSroom
request as there iS no and Will be no funding by the district
to achieve this potential. Ten of your 25 fundings were very
closely related -geographically. Perhaps funding so many per
area may make my chances better..

18. Plan a better distribution of grants to all areas of the state
without holding a majority to one locale.

19. I noted the Salem District was favored over other-s in having
their projects selected for funding. Is it where you are and
who you know?

- 97 -
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C. NATURE OF PROJECTS FUNDED.

1. I think most of this money is wasted. I have read and heard
about many trial programs that have been worthwhile. Many people
have wild ideas.

2. Be_more careful in awarding grants make the grants to relevant
proposals -- not to programs like "Circus in the Elementary
School" and "Geography from the Air" which sound like "play-time
with the help of State and Federal Give-away Money."

3. I believe my program had great merit; it is the type of program
Parnell wants; its under Pilot authorization by 10 high schools,
.we are one of them; I was surprised my application was denied.
I believe the Teacher Incentive Grant is misapplied from some
of the phony title of those granted.

4. The projects granted appear - "far-out" in dreamland. Could
these (perhaps they are...) be judged as to needs and usefulness
to the individual district?

5. The general trend seems to be in support of meaningless programs
not really geared to the needs or motivation of school children..
I didn't see a lot of justification for the programs funded and
its really discouraging for me to work this program out and
struggle, fight, etc. and be defeated with lack of funds.

6. I feel that if a good program is- refused even though it is not
completely new, in preference of a new weird innovation, the
value is questionable.

7. (1) Perhaps an equal distribution of funds between elementary
and secondary applications would be fairer.

(2) Also, a complete listing of all projects should be published
. so 'that we niay be able to compare the winners with those
who are not.'

8. I submitted a proposal to develop an assessMent and evaluation
program th be used with an already established innovative program.
My proposal asked for considerable money just to reimburse my
time in development and I was told that was the principle reason
for not being funded. That :is, funding was for those programs
which would have immediate effect upon students. I believe it

is time that granting agencies realign their criteria in that
it is just as important to know where we are as to develop new
programs without this knowledge. Let us not continue to pour
money into development until we know what we need to develop.

9. We feel that the underprivileged and slow learners are most often
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neglected. The plan we submitted was to benefit this group in
two ways - to make school more meaningful and to help this group
to see some science related industries in which they could work.
Both objectives we think worth your consideration in making
future grants. (Probably you did this!)

10. I do question the kinds of projects that were granted funding
and would like to know more about criteria for acceptance.
Another issue that concerns me is the unbalanced hedvY representa-
tion from Salem as opposed to other areas of the state.

11. Most of the programs funded seemed to be those which were already
,partially underway. I feel completely new, untried ideas ought
to be considered. "Also, most mbriey seemed to go to programs
which stated that the money is used for materials and equipment.4,

In my opinion the teacher ought'to be paid for the idea; he
ought to be rewarded for his efforts to implement those ideas.

12. I feel that some of the programs that were accepted did not have
the value that would have been derived from my program. It
takes a lot of time to write a program and only a few are
accepted. I feel that maybe the number of grants should be
increased even if the total athount of each grant is lowered.

I.

13. Perhape another year a more comprehensive explanation of those
projects receiving grants would help those of us not receiving
them understand why they were granted. From the titles of some
of the projects I was concerned of the value and justification
for them.

951.-C6
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D. 'MISCELLANEOUS.

I feel that the Teacher Incentive Grant Program is a great idea.
I am sure ,that numerous instructional improvements resulted friom
the incentives offered. It is extremely difficult, I am sure,
to sit on a committee and make decisions about which proposals
will result in the best learning or instructional programs. But
I feel that this is just a fact' of life - the program should be
funded again if at all possible.

1,

2. Perhaps nothing can be done about this, BUT.... I encountered
extreme reluctance to approve the proposal, despite approval by
the principal. Half the rationale had to be eliminated because
it seemed to imply a criticism of certain programs and/or
policies in.the district. The plan as conceived was changed in
several important respecth by the Curriculum Director, extensively .

to make it/more compatible with Board policy. If there is any
way to make.such grants ,directly, without the necessity of
explaining and justifying the proposal to 'every level of the
administrative bureaucracy beforehand, . I am sure that many teachers
would be .eternally grateful'. I do believe, however, that at least:
the principal of.the school should approve proposals prior to
submission.

a

,3. I feel that it is a wonderful opportunity for teacher's to create
original projects to help children. I am very much in, favor of
dbntinuation and broadening the program.

4. Applicants not funded should be so informed before the news media
is told who did get a grant. It bothered me to hear about the
"winners" before receiving any notification of my not being
awarded a grant.

5. The funding I needed, and still need, is sorely urgent for
statistical reporting, implementation and dissemination. This

program is so important I wonder someone hasn't done it before.
(Probably because no money was available to get the necessary
statistics.)

6. Adequate time-release from teaching must be provided in the
planning portion of the grant. If substitute teachers are used,
the money granted is used for this aspect inatead of for
additional materials.

7. I have made 2 really nifty suggestions to Title I also which
mere not accepted so I am losing faith and enthusiasm.

8. If I don't resubmit the project, it will be !:or "C". I had
spent many hours even days on the planning of the project, and
it does seem like the time could haw: been better spent planning



0

4.1144 ` for something I can b,4 more sure of doing', even if the end
result would not be a profitable as this project would have .

been. Z, ...).
9`1 The effort of subm /tting the application took one full Saturday

afternoon 'of 2 peoPle working continuously. Pos'sibly application

1-
rprocedures could -be simpr fied.,

v,

. 14-10. I had .2 teachers who were stimu ated to .plan a prbgram.. and
c.1 implement it to a degree' as a esult of the incentive. They

did' not, sUbmit proposals. Therefore I would cpnclude "Your
. contest" was successfial even though we didn't win. Your -survey

might have included a question to determine this kind of a .
"by!--product." I( also, appreciated your prompt response inforMing
Us of 'the status of our' proposal.

' 1
I.,

- 11. Keep trying. My plan was developed before I heard of you. It
is a .good plan'. ,I tried and lost. I'll triy again: If ct lose
again, I' 11 try again. In the meantime my program goes ori.

/ .

. 7 . I' was unaware of 'PIG until 1 week prior to deadline. . Earlier
broad information would probably 2.eary more applicants.

:
,

. .

13. Applications were due inNovember but it. was late' in January
before notification was*!serit which.meapt half of the school
year had gone by if implerffentation" had been necessary.

,

, (

14. , I am inclined toward C IDove and will probably spend my time
. - .orking on something that I will not need a grant for. The

rant idea really gaveme s.Lmulus however and extended
ossibilities.. . : _ .

: , , _..
I. ,

. .

15. We are,going aheaa with our program without some assistance
. - 7

10 frOm ottside help'. I hope that the nuMber of students to be
;

aSti-sted is corisi'derect in determining giants, as well as the
.quality of the progiarn.

, ,

- ., --" . . 1 , ,
- 1-6. ,;.,As a long7time teacher, assigned to the second grade for the

first time this year, I felt that improved reading instruction
vas extremely important. I ,also wash aware that I_ needed help
in preparing; a program:that would make reading a successful
experienV.. f or- .all

The grant -amoUnt was; 'generous. Would a smaller amount to'\
m"ore participants be -a.worthy suggestion?.

" :The possibility of being funded really was. an incentive
;S, to plan 'reading activities for my rather, large -number of low

,achieVers. My attention was focused on a -probteyn.

17. I haVe i'n progress an 'open concept r, "earning centhr." :multi- .

graded (5 & 6) 'progr am at this time, 'however tneed a source of
funds other than the district level tO develop areas of the
program.

;
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18. I think it is stimulating to have such an opportunity available.
It helped me become more enthusiastic about my work. I hope it

is offered again. -

19. Make available (on request!) studies and results of accepted
programs so we might all benefit.

20. It would be helpful to see copies of successful grants. My
.biggest prOblem was composing a program.

.21. I feel that the program motivates a teacher to thinking and
planning'with a new incentive! I.really gained something out

p-of.even trying.

n. :,The fact that the grant was not allowed has not discouraged me
in evaluating my plan - I am most anxious to present it again
for consideration.

23. I woulelike to see a philOsophY expressed in which grants
would.be awarded based in large measure on how the programs
planned fit into a larger scope or plan fOr all schOol -
societal:development. Unique, Creative, courses are interesting,
of course, but must surely relate to a larger-purpose in the
educational accountability arena.

24. The need is great. Any attempt to secure more funds would be
beneficial.

, 25. To a classroom teacher, time is very valuable and limited
quantity,-\I feel that some of the most valuable time was lost
never to be retreived chasing gosmers.

2 . I think it is a good program! I am disappdinted that a project
of breakthrough stature in educational communication'for multiple
handicapped.andpotentially emplementivajas a tool for social-

onomic enfranchisement of the.blind-deaf should .1------esecondary

iMP to tried and true "acceptable" projects already
studied or under study in other areas'of the country.

.School"districts themselves have egbr been willing to fund
the familiar - but-funding for research in-new areas goes begging.

0
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ONSITE EVALUATIONS OF FUNDED PROJECTS

The Teacher Incentive,Grant Advisory Committee decided'to conduct

an on-site evaluation of the funded projects. Information was gathered

in six areas:

1. Project planning and management

2. Project "success" (meeting project objectives)

3. Project evaluation plan

4. Project "spin-off"

5. Project continuation plans

6. Reactions to TIG Pkogram and continuation intentions.

The on-site evaluator gathered information from three sources:

1. The prin'cipal%superintendent of the school

2. The grantee

3. .From evaluator observations

A checklist was developed to be used by the evaluator (See

Appendix DD)..

The on-site evaluations were conducted, for the most part, in late

, April and the month of May. Twenty-one of the twenty-five funded

projects were visited.

11.11)
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EVALUATION REPORT

CATEGORY: PROJECT MANAGEMENT

Principar

1. Did yolexperience any unusual difficulty in managing TIG funds?

Response 0 Frequency 7

Yes 3 14.3

No 18

Grantee

1. How aCcurate were your budget projections compared to what your
needs actually were?

Response Frequency

Too Low 4, 19.0

About Right 14 -66.7

Too Much 3 14.3

2. Havayou faced any unusual problems_in obtaining and spending
the Grant monies?

Response ELe_32-= %

Yes 4 19.0

No 17 80.9

3. Are you "on target" (time-wise) in implementing the project?

Response Frequency

Yes 18 85.7

No 3 14.3

0



4. Have you significantly altered your project:

Response Frequency

Yes 1 4.8

No 20 95.2

Evaluator

1. According to the evidence availdb1e, expenditure
to the budget are:

Responsie Frequency

of funds related

66.7

23.8

9.5

'Substantially as Budgeted

Reasonably So

Extensive Changes

14

5

2

2. The evaluation plan for this pro ect is:

Response Frequency

Very Inadequate 1 2 9.5

2 2' 9.5

3 4 19.0v

6 28.7

Very Adequate 5 7 33.3

'(Mean=3.7)

11 2
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SUMMARY

None of the recipients reported, nor did the on-site evaluators

discover, any evidence of project mismanagement. In a few cases,

district fiscal policy made it inconvenient for the Grantees to receive

the funds in order to pay bills promptly; One evaluator reported one

project spent a much higher percentage on capital outlay items than were

included On the original qmplication. 'In his judgment, the project

might not have been funded if this had been known by the selection

comMittee._ The other project which showed extensive change in budgeted

expenditures (and as well a significant change in the planned aCtivities)

had to do so because of a technicality involving insurance. The proiect'

refunded.approximately 80% of 4ts budge.t.

<4!)

The on-site evaluators found a reasonably competent job of

evaluation of project outcomes being done by the Grantees. The mean

for the 21 projects visited was 3.7 on a five point scale.

7 10
13



CATEGORY: PROJECT SUCCESS

Principal

1. In your judgment, hoist successful is your TIG project?

Response Frequency 5

Unsuccessful 1 0 0

2 0 0

3 2 9.5

4 3 14.3

Very Successful 5 16 76.2

(Mean = 4.2)

2. Do you plan to continue the presently funded TIG project next year?

Response Frequency,

Yes 17

No 4

81: 0

19.0

3. If continued, source of funds?

Response Frequency

New Money Budgeted ,'2 11.7

Reallocation of Funds 8 47.1

Additional Money Not,Needed . 4 23.5.

Will Find Money 3 17.6

4. 'Explanation for not continuing

Response

Teacher Leving

No Money Available From
School District ,

Frequency

- 107114

2 50.0

2 50.0,
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,
.

,

Grantee

NNI

1

1

i\

1.' How would you.rate th.2 success of your project as related to meeting.
yourprogram objectives?

d

Response Frequency %

Unsuccessful 1 0 0

2 0 I 0
i,

3 0 0

4 5 - 23.8

Very Successful 5 16 76.2

(Mean = 4.76)

2. Do you plan to continue your project next year?

Response Frequency

Yes, Substantially Same 8 38.1.

Yes, With Modification 9. 42.9

No. 4 19.0

.3: Reasons for not continuing:

Response Frequency

Teacher Not Returning 2

1.

No Answer 2

_



ii

Evluator

1. The evidence indicates that the degree of success as it relates to
the project objectives is:

Response Frequency

Unsuccessful 1 0.

2 0 0

3 2 9.5

4 9 42.9

Very Successful 5 10 47.6

(Mean = 4.1)

r,
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SUMMARY

Seventeen of the 21 projects visited will be continued Which

would indicate their success was accepted by the local digtrict. The

principals and.on-site evaluators rating of the success of the TIG

projects was in close agreement (principals mean rating: 4.2,

evaluators: 4.1). The teachers involved perceived a higher degree'

of success (mean rating: 4.76).

0
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1
2. To what extent did your TIG project motivate other teachers to'

CATEGORY: ENCOURAGING DEVELOPMENT OF EDUCATIONAL AL*RNATIVES

Principal

1. To what extent did your TIG project motivate other teachers to
plan and implement classroom innovations?

Response Frequency
(NuMber of teachers)

None 8 38.1

1-3 7 22.2

4 or more 6 28.6

See Table 7 for,specific examples.

Grantee

plan and implement classroom innovations?

Response. Frequency
(Number of teachers)

,s,

None 7

1-3 7

4 or more 7

See Table 8 for specific examples.

1.18
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TABLE 3.8

Specific examples of ways the local TIG projects have brought about

changes within the schools involved (as reported by sdhool principals).

1. Other staff members who had applied but were not funded went
.

ahead with a modified plan.

2. The district school board and administration were impressed
by the project and have decided to do similar things in the
areas of woodshop and home economics at district expense.

3. Has caused other grade levels to do more extensive planning.

4. Project brought about considerable correlating of craft
activities.,to the rest of-the school curriculum. Many
additions were.made to the school library and the emphasis
in 7-8th grade social studies has beep substantially changed.
The enthusiasm generated by the grant appears to have made a
substantial change in the school.

5. The grant has caused curriculum changes in related areas,
foreign language and social studies.

6.: Social studies teachers are considering offering night classes,
modeled on this project.

7. Project has been exceAent publiC relations. It has encouraged
parents to .ccme to school and become inVolved in the project.

8. Project has had a positive effect on the community - another
teacher has operated a similar program.

9. ,Project has attracted considerable attention from other teachers,
schoolboard and townspeople.

10. Project has included total school and has brought about much
family participation. More parentsihave come to school.

11. Project has been accepted very well by parents.

12. Other staff members willingly gave up-prep and conference
periods to fill in for teachers involved in'the project.

13. Stimulated use of AAAS Science-

14. Second grade teachers are pursuing similar activities.

15. A Title 1:prOject was revamped to dove-tail with this project.
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TABLE 19

Specific examples of ways the local TIG projects have brought

about'changes Within the schools involved .(as reported by Grantees).

1. It has been especially strong for positive public relations.
'younger children have,had contacts with older students.

2. Has been a real growth experience for the few of,us working
together.

, 3. Some improvement in self-concept of Indian childipn.

4. Others are focusing on.values; a feeling of unity is developing.

5. Children are going to publish their own magazine.on ecology;
have conducted a paper drive.

6.. Many parents have visited sChool who have not been in before
bringing about imProved school-parent relationships.

7. Others'are envious.

8. Change has been in students. Sense of responsibility for
each other's safety and well being is an inherent attitude
developed by the'project.

9. Teachers from this school and others in the district have
visited the project.

10. Second grade teachers are doing some of the visual-motor
activities.

\,

iO
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SUMMARY

In more than half of the projects (60%) both principals and

grantees indicat:ed that the local TIG project brought about a variety

of changes in the instructional activities of other teachers in the

schools involved.

As well, both gave many examples of project 7spin-off" (See

Tables 18 and 1.9).

t
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CATEGORY: FEEDBACK TO ADVISORY COMMITTEE

Grantee

1. Reaction to the TIG Program.

a. Should the TIG Program be continued?

Response

Yes

b. Comments:

Frequency

21 100

(1) Thank you! This has. been the best thing that has happened
to our first grade in years.

(2) I would hope that tliere will be funds available to continUe
to program.

(3) Strong feeling that the level of junding should be increased.

(4) Gave me a "shot in the arm" because someone else thought
my idea was a good idea.

/- (5) Helped because it is'difficult to get funds to make
improvements.

(6) Much of value of projedt came from having to "make do" with
available resources. Does not feel maXimum amount should
be increased.

2. Do you plan to submit a new IIG project next year?

Response Frequency

Yes 11 52.4

Probably 0 0

Undecided 6 28.6

Probably Not 2 9.5

No 2 9.5



3. Specific Suggestions for the TIC; Committee:

a. Would hope funding could be done in the spring.

b. Clarify criteria for selection.

c. Limit funding to $500. so more can participate.

d. Have consultant help available to assist in writing grants.

e. Distribute grant monies more equitably..

f. Different way to fund locally, possibly to the school building
and not central office.

g. An early visit by TIG Committee would be helpful to Grantee
and the Committee.

h. More on-site visits by the Committee and more help in proposal
writing.

i. "Come and see us sooner."

j. What is proper disposition of equipment purchased with grant
monies?

k. "Keep it up:"

1. Have the school prepare a write-up of their project for
distribution to others.

123
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CONCLUSIONS AND RECOMMENDATIONS

It is evident that the response to the TIG Program has been highly

positive. Even though the original notification of the program was of

necessity very close to the deadline for submitting projects, a

significant number of proposals were written and the evidence indicates

a substantial increase for a second year.

The on-site evaluators found that the projects were being adequately

managed and most,had adequate evaluation procedures. Considerable

evidence was found to substantiate the 'claim that the TIG Program was

in fact stimulating classroom teachers to develop and implement classroom'

improvements,, not only those who were funded or applied for funding but

other teachers within the schools having a TIG project.

The only evidence available as to whether or not the projects were'

in fact an improvement in instruction is the subjective judgment of

those involved. The fact that at least seventeen of the projects will

be 'continued at local expense would suggest that they are seen as

improvements by the local diserict.

It is clear that improvements are needed in the way the TIG Program

is publicized and that almost everyone contacted feels that the criteria

for selection should be made more clear and precise.

It is recommended that:

1. TIG projects funded be announced as soon as possible, preferably

in early spring.

2. A more precise criteria for selection be established.

3. All applicants be advised as to reasons why the funded projects

were selected and the reasons for rejection if not funded.
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APPENDIX A

OSSP SUMMER. PROGRAM IDEAS

The following is a summary of ideas and suggestions gathered by the
Educational Coordinates staff during the on-site visitations, of the

random selected OSSP schools. These comments 'represent a predominant

feeling of teachers and administrators interviewed. They appear to fall

into two categories; 1. supportive comments about last years summer
institute which are worth replecating for 19.72, and; 2. new programs for
1972.

Ideas worthy of replecation:

1. Optional sessions - a variety of choices.
2. Relaxed atmosphere.
3. Opportunity to work as a "school team."
4. Opportunity to hear about and talk,about new ideas.

Possible New Programs:

\ 1. Need more examples from others with limited resources- on

\a. How to individualize
b. What to do to individualize

so, c. Grading, record keeping, and
d. Reporting methods.

2. Time to work with or hear others in subject area specialties.

3. How to develop "teamwork" with staff members.

4. Evaluation techniques for programs, students, and teachers.

5. Library with examples of individualized materials.

6. How do teachers go about getting volunteer aides.

SPECIFIC IDEAS FOR SUMMER WORKSHOP,

1. Techniques for reducing class size in order to individualize.

2. Need examples of materials.

3. Keep optional sessions.

4. Evaluation techniqUes for programs.



5. Work with "school teed' approach.

6. Work with subject areas.

7. How to develop cooperative attitudes with staff menthers --
teamwork.

This list should not be interpreted as being complete because of:

1. A13. of the random selected schools have not beL visited, and

2. this list represents only a partial analysis. of the data
collected to date.
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APPENDIX B

1971 SMALL SCHOOLS SUMMER INSTITUTE

Major Presentations

A New Design for Rural Elementary and Secondary Schools, Dr. Richard
Manatt, Iowa State University

Individually Prescribed Instruction, Dr. Richard Manatt

Due Process, Harold Hart

Improving the Self Concept, Dr. Sterling G.. Ellsworth, Psychologist,
Eugene

Dealing With Student Apathy, Dr. Sterling G. E31sworth

Reading Instruction: The Changing Scene, Dr. William G. Moore,
Oregon College of Education; Charles P. Haggerty, Oregon Migrant
Education Service Center; Denise Matson, Hoover Elementary School,
Corvallis

Teacher Selection and Evaluation, Dr. Dale Bolton, University of
Washington

Concurrent Presentations

Futures, Leslie G. Wolfe, Educational Coordinates Northwest

Introduction to Behayioral Objectives, Leslie G. Wolfe and Glenn
Brostrom, Nellie Muir Elementary School, Woodburn

Media in Curriculum Development, Dr. Wright Cowger, Willamette
University

Management Strategies, Leslie. G. Wolfe

The Manzanita Project: Focus'on the Individual Child Charles Barker
and Dale Fallow, Manzanita Elementary School

Effective Discipline in School, DrRobert P. Selby, Woodlawn
Elementary School, Portland

Questioning Strategies, Dick Kernper, Keizer Elementary SchodQ,
Arlene Fallen, West Salem Elementary School; Julius Bialostosky,
Multnomah County IED
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Language Arts/Social Studies Mini-Course -- The Ccomunity as a
Classroom, Charles Scharff, Oregon State University

Vocational/Technical Mini-Course -- Learning Package System Basic
Format, Dr. Larry Heath, Oregon State University

Mathematics/Science Mini-Course -- The Laboratory Approaeh to
Mathematics, Dr. Oscar Schaff, University of Oregon; Scott McFadden,
Eugene Public Scpools

"Cake andEat It, Too," Jean,Stromguist, Jackson High School, Portland

Mathematics for the Non-College Bound, James Norton, Multnomah County
IED

Man: Nature's Most Dangerous Animal, Irma Greisel and Peter Jensch,
Gresham High School

Mathematics/Science/Business Mini-Course -- Use of Computers in High
Schools, and How a Small School Can Get Started, James Norton,
Multnomah County IED; Judy Edwards, Northwest Regional Educational'
Laboratory; William Petersen, McMinnville High Schoa

Home Economics Mini-Course -- Innovations in Home Economics, Mary
Jane Grieve, Oregon State. University

0
Art Mini-Course -- Newer Media in Art Education, Dr. Kenneth Yost,
Oregon College of Education

BuSiness Mini-Course -- Three-Hour Block Schedule for Office
Occupations, Mary Ann Sloan, Toledo High School
Office Simulation, Wanda Smith, Sunset High School, Beaverton

'3

PE Health Mini-Course -- Contract Teaching and Learning, Robert
Sauter, Lost River High School, Merrill

Music Mini-Course -- Instruments in the Elementary Classroom, Monroe
Richards, Oregon City Schools
anhattanville Music CurriculuM Project Review, Dr. John McManus,
University of Oregon
Appropiiate Music Selection and Programing, Dr. John McManus
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OREGON SMALL SCHOOLS PROGRAM

102 SUMMER INSTITUTE EVALUATION

Title.III, ESEA "Steps Toward Greater Individualizing"

PtEASE COMPLETE THIS EVALUATION AND TURN IT IN BEFORE YOU LEAVE THE WORKSHOP.

1. I am an Administrator
an Elementary Teacher: Grade or assignment
a Secondary Teacher: Art; Business; Guidance; 1-11-ne Ec;

Lang . Arts ; Librarian; Math; Mu s ic; PE/Health;
S cience; Socia Studies; Vocational; Other:

To what degree was pre-conference information adequate ?
Superior; Adequate; Needs Iniprovement

Please comment:

Please note the value to you of the various parts of the workshop. Check the
appropriate rating column for each part of the program.

Much Some Little None
Keynote Session
Panel
Daily Input Sessions: Jim .Hargis (Tues)

Dr. Cowger (Wed)
Dr. Georgiades (Thur)
Input for Planning (Fri)

School Team Sessions
Independent Study

Interest Area Consultants. Please list: .

ii

Media Available _

Graduation Requirements
Fireside Chats
Opportunity to share ideas with others
.Social Arrangements

Please comment:

A- 3
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4. To what extent has the workshop increased your awareness and receptivity to
greater individualizing in your teaching?

Much; Some; Little; None
Please comment:

5. As a result of attending the workshop, do you feel more confident to develop
objectives and design programs to meet the special needs of your students ?

Much; Some; Little; None
Please comment:

6. Do you feel you received resources and information necessary to carry out
techniques in individualizing ?

Much; Some; Little; None
Please comment:

7. List the workshop activities in priority order on which -Du would like to have
regional and/or statewide follow-up sessions:

1.

2 .

.3 .

Please comment:

8. How do you rate the summer institute , in general?

Outstanding;

Please comment:

AP

Good; Mediocre; Poor

4

PLEASE COMPLETE THIS EVALUATION AND TURN IT IN BEFORE YOU LEAVE THIS WORKSHOP.
THANK YOU.
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APPENDIX D

INSTITUTE EVALUATION SUMMARY

179 Registered, 120 Evaluations Returned

1.. I am 22 an Administrator; 36 an Elementary Teacher; 2 Other;

61 a Secondary teacher; 5 Art; 10- Business; 5 Guidance;

5 Home Ec.; 18 Lang. Arts/Social Studies; 5 Librarian;

9 Math/Science; 2 Music; 6 PE/Health; 6 Vocational:

2 Special Ed./EMR

2. To what degree was preconference information.adequate?
50 Superior; 64 Adequate; 3 Needs Improvement; 3 No

Comment.

3. Please note the value to you df the various parts of the workshop.
Check the apprOpriate rating column for each part of the prourarn.

Keynote Session
Major Presentations (Elementary)
Major Presentatioris-(Secondavy)
Administrators' Sessions --

Much Some fittle None

95 19 1 1

28 1 1

- 39 3 1

21 8 2

Mini-Courses (Subject-Centered) ,
Computer 6. 6

Environment 2 1

Lang. Arts/Social Studies 8 5 3

Behavioral Objectives 1 3 2

Art
,,

6 , 3 1

Reading 1 1

Musical Instruments 3

Music: Manhattanville 3

Music: Selection 3

Contract Teaching .-- PE 4 1 . 1

Manzanita 5

Reading Instrliction 21 1

Due Process 3 1

Business: 2 Hour Block 7 2

Merritt Davis School 4 1

Office Simulation 5 3 ,

GATB Tr aining 3 1 2 1

Math Sections 5 1 1

Vocational 2 1 1

Library AV 1

Questioning 1

Bush House 1

Media Sessions 22 25 13 2

A-4

1432



Legislative Interpretation
Opportunity to share ideas
Social Arrangements

Much Some Little None

36 20 1

62 27 8

58 21 5

To what extent has the workshop increased your awareness and
receptivity to new and better ideas in education?
73 Much; 40 Some; 3 Little; None; 5 No rating

5. As a result of attending the workshop, will you feel More confident
to develop objectives 'and design programs to,meet the special needs
of your school district?
65 Much; 45 Some; 6 Little; 1 None; No Rating

-6. Do you feel you received resources and information necessary to carry
out new techniques and pr ograms?

67 Much; 44 Some; 6 Little; 1 None; 3 No Rating

7. List the workshop activities in priority order on which you would
like to have regional and/or statewide follow-up sessions: ,

Doctor Ellsworth - 30
Behavioral Objectives - 9
Deyeloping Mini-Courses 3

Vocational English - 2
1W/Media in the Classroom - 6
Questioning - 10
Due Process - 32
Individually Prescribed

Instruction - 11
Lab Approach to Math - 3
Futures - 2
Reading Instruction - 17
Doctor-Manatt - 9
Doctor. Bolton - 12

'Mrs. Grieve - 1
Scheduling - 1
Indiv. Approach to Math. - 1
Environment - 1
Poetry - 1
New Progr ams throughout

the state -.1
Making Lang. Arts Curr. - 1
Elem. Due Process - 1
Bus iness Innovation - 1
Social Sciences - 1

Instruments in classroom - 1
Community as a Classroom - 5
Learning Packages - 6
Outdoor Education - 1
Manzanita Project - 13
Manhattanville - 2
Contract Teaching - 8
Computers - 6
Legislation 7 6
Vocational Education - 2
Effective Discipline - 3
Art - 1
English 1

Idea Sharing - 2
Testing - 1
Enhancing Change - 1
Woodburn Plan - 2
Devel. Min. Standards for

Clusters - 1
Grammar Instruction-- 1
Curriculum areas - 1
Elem. Science & Art - 1
Elem. Sessions (all) - 1
School/CR Organization - 1

8. How do you rate the summer institute, in gcneral?
78 Outstanding; 38 Good; I Mediocre;
3 No Rating

^
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OREGON BOARD OF EDUCATION .

942 Lancaster Drive NE
Salem, Oregon 97310 APPENDiX E

Dale Parnell, Superintendent
January 24, 1972

To: Individualized Instruction Advisory Team

Subj: Minutes of Last Meeting
Philosophy Statement on Individualized Instruction
Next Meeting, February 15 and 16, 1 972

Notes of the J.nuary 17 meeting are enclosed for your reference.

As you recall, Leora Shall) volunteered to compose a philosophy statement
containing the elements.dis cussed. The rough draft is enclosed. Please
make suggestedrevisions, if any, and bring it With you to the February.1 5
meeting.

The Advisory Team will meet again on Tuesday, February 1 5, 9 a .m..,
at the Sweeibriar Inn which is located at the Tualatin exit of 1-5, about
lo miles south of Portland on the Portland-Salem freeway.

On the following day , February 16, your committee Will be joined by approximately
4 0 more peOple who, with you, will be asked to serve as small grouP leaders
at the April regional meetings . Mr. Jim Hargis will be on the program to
give a "dress rehearsal" of the presentation he will video tape record for
the regional meetings . We asked Mr. Hargis to do this so he could become
'acquainted with repreSentatives from the schools in order to gear hiS talk
to the needs of his audience.

We will reserve rooms for any of you wishing to stay at the Sweetbrier.
We have asked for rooms with two beds and will plan on two- people to a room.
Please let us know by return mail if you will be staying overnight and when
you will arrive.

We'll see you February 15.

DFM:brm

Enclosures

4e"
Donald F. Miller, Coordinator
OREGON SMALL SCHOOLS PROGRAM

oL:41%

-,/
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APPENDIX F

OREGON SMALL SCHOOLS PROGRAM
Oregon Board of Education
942 Lancaster Dr stye, NE
Salem, Oregon 97310 )

e.`

PROPOSED DEFINITION

INDIVIDUALIZED INSTRUCTION

Individualized InStruction is a way of organizing schdoling

which recognizes that each individual has his own particular

background, interests, limitations, needs, learning rate, and

abilities. It accepts the importance of cooperation and interaction

within a group, and stresses the value of the fulfillment of the

individual in his continuous progress through the curriculum.
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APPENDIX G

OREGON SMALL SCHOOLS PROGRAM
Qregon Board Of Education
942 Lancaster Drive, NE .

Salem, Oreg-on 97310

EVALUATION SUMMARY
GROUP LEADER TRAINING SESSION

Sweetbriar Inn, Tualatin
February 16, 1972

39 PEirticipants
38 Evaluations Returned

A. Was the presentor clear and understandable in his explanation?

Clear 1

24

2 3 _4 5 Confusing
2 1

z

B. Does the presentor indicate competence in the subject?

Highly
Competent 1 2 3

32 5 1

Less
5 Competent

C. Do you understand your task as a small group leader for the regional
meetings?

Fully Do not
Understand 1 2 3 4 5 Understand

9 21 5 3

D. Do yOu feel you are trained adequately to do this?

'Adequate 1

Less than
2 3 4 . 5 Adequate

6 18 12 2

E. General Comments (if any):

I don't feel competent enough to be a group leader at regional,, and it was
not my 'understanding that this conference automatically meant we would
be leaders. Would appreciate it if you ask us by letter if we will be
attending the regional as a leader;

Like Jim mentioned, it will be a rough trip, but the benefits will be well
worth the price.

Program tended to drag in afternoon session.



General Comments (continued)

I felt there were some "details" which were confusing only because of
terminology discrepancies. I still have the feeling we've only scratched
the surface and feel somewhat frustrated because we didn't get into
specifics. A suggested opening statement for each regional conference
should state that specifics will come later, and this conference is for
background.

Distribute further data on what's and how's of behavioral objectives.
I am sure many people are weak in this area. Behavioral objectives are
a must for the summer institute.

possible we could have actually gone through a demonstration of our.task-
performance for regional meetings. Session over-all very interesting and
stimulating and hope to get administration (our school) as involved!

Wish a little more time had been given to small group 2's and 2 x 2's this
am to "wrestle" before we gave them definition of individualized instruction.
We pushed too fast notion that we'd all accept individualized instruction
before pulling the group together. Am anxious to know if the "model" for a
school having indiv. instruction will soon be designed. I felt good about
the fact there are more younger teachers involved; thd.r response very
positive. Jim, Barbara , Don--very well done.

Further information will help before regional.

Each time I attend such a meeting I learn more. Wish all our teachers
could attend.

Feb. 15--Wish we had tackled a model for a particular school--a lot to do
there.

Feb. 16--Might have been good to run through process of Regional. Stress
the optional aspects. It sounded at-first as though this is what the
Oregon Board of Education was making us do.

I think there are others who could do a better job than I, but I'll do my best
if called on.

An exciting program.

I feel better prepared for the regional than I was last year.

/ rather feel that I'm at the ground floor station rather than leader position,
but totally committed to the program. .

404

I plan to do my best. I hope I will be able to answer questions concerned
with assessment.
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General"domments (continued)
11

Very good! I learned a great deal. In planning the summer, please
individualize the instruction--for example I have been introduced to
behavioral objectives and do not need to start from scratch, but I would
like a little help in being able to write objectives quickly and easily.

36

Interesting, worthwhile project with ramifications that could revolutionize
small school programs.

Where possible include board members.

Further information prior to regional will clear it up.

I really like this approach. I've always been a firm believer in working
with the student one-to-one.

In my district the administrator makes all important decisions on his own,
and we feel that teachers in their classrooms are completely on their own.
The attitude is that the big boss is over a group of workmen. Each one
does his job and hopes to please the big boss. I hope that this regional
conference will have administrators in attendance and in:this with us.
In other words, I hope we can have a team attitude as wo go into this.

Very informative. My .questions were answered. I am very concerned
with staff attitude toward the Program. They responded very poorly to
behavioral objectives when that started! The meeting with the Millers
before the Regional is essential.

I would like to have had a little more preparation on what to expect or
what was to be expected from me. I perhaps f eel confused because I
don't feel competent in this area, but I am learning and I am enjoying it.

.I don't feel that the right people from my school were invited. I believe
counselors rather than teachers play a bigger role in implementing a program
like this arid also in being group leaders for regional. I am not fully sold
on the program myself so don't know how I cam convince the others.

Can't wait to get started!
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SEA TITLE III

APPENDIX I-1

OREGON SMALL SCHOOLS PROGRAM

Nom
Oregon Board of Education 942 Lancaster Dr., NE o Salem 97310 Dale Parnell, Superintendent Public Instruction

February - March 1972

Regional Conferences Scheduled

A series of 12 one-day regional conferences will be held by the Oregon Small
Schools Program to launch its intensive thrust for helping member schools
develop and'implement a total plan for individualized instruction.

This is part of a long-range plan, "Steps Toward Greater Individualizing,"
designed by Jim Hargis, Oregon Board of Education Specialist, in conjunction
with an Individualized Instruction Advisory Team comprised of 11 staff ,

members from your schbols.

Dates and regions designated for the meetings are:

March 17
April 10
April 11
April 12
April 13
April 17
April 19
April 24
April 25
May 1
May 3
May 5

Bandon High School
Prairie City High School
Baker Hotel, Baker
Elgin High School
Indian Hills Motel, Pendleton
Eugene Hotel, Eugene
Umpqua Hotel, Roseburg
Riverside High School, l3oardman
Corbett High School
Sheridan High Scl-}Ool
Santiam High School, Mill City
Warrenton High SChool

At these regionals for elementary and secondary teachers, a video tape
prepared by Jim Hargis will be shown to present the concept of a'total plan for
individualized instruction; the teachers will pre-assess themselves in respect
to the guidelines prepared by the Advisory Team to identify areas in which they
need to improve their skills for individualizing; and participants will meet by
school groups to begin setting goals and priorities for their own schools.

The 1972 OSSP summer institute Tune 12-16 at Willamette University, Salem,
will expand this by assisting teachers and administrators individually and by
school teams in their "Steps Toward Greater Indivfdualizing."

A-8
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Don Miller Invited to Iow,a Instructional Bazaar

Don Miller, Coordinator of the Oregon Small Schools Program, has been
invited _to tell "The Oregon Story" of our small schools March 11 at the second
annual Iowa Instructional Bazaar in Ames, 'Iowa. The Bazaar wilt feature 21
exemplary Iowa schools, 6 national consultant, .and an instructional package
bank and flea market. It is sponsored by Iowa State University College of
Education, Iowa Association of Classroom Teachers, Polk C6unty Board of
Education, Iowa Department of Public Instruction, and Ames Community Schools.

Co-chairmen of the Bazaar, Richard Manat, Iowa State University, was keynote
speaker for the OSSP 1971 summer institute at Willamette University last June.
He was impresSed with the statewide, cohesive effort to improve 'rural education
and wants educators in Iowa to learn about the Program.

sesides participating in the Bazaar, Don and his wife, Barbara , Administrative
Assistant tO the OSSP, will visit several small schools in the Ames area to look,
at continuous progress, open classroom, and other ideaS to bring back to Oregon.

04;

Group Leakier Training Session

\
. .

Thir y-nine teachers from your schools participated in a Group Leader Training
Session for the regional meetings February 16 at the Sweetbriar Inn.

Jim Hargis presented the concept Of individualized instruction; the OSSP
long-range plan, "Steps Toward Greater Individualizing," and defined the
group leaders' role in the upcoming regional conferences.

Program for the regional conferences will be presented by video tape, then
trained group leaders will be on hand to serve as a panel to field questions,
assist teachers in completing their pre-assessments, and work with school
groups in setting the individualization goals fdr their own schools.,

EvaluatiOn of the training session indicated that the material presented by
IVIr. Hargis was.very clear, and many participants expressed enthusiasm to
get started on the project at.once.

;*i

Many of these people Will also serve as group leaders at the summer institute.

Evaluators Visit Schools

Ray Talbert and Les Wolfe, Educational Coordinates Northwest, are visiting
several member schools 'gathering data for the OSSP third-party. evaluation.
Many of the 1971 summer institute participants will be interviewed, as well
as school administrators. Thank you for your cooperation in providing the
necessary information.
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Individualized Instruction Advisory Team

The Individualized Instruction Advisory Team met February 15 at the Sweetbriar
Inn to complete work on the individualized'instruction definition, set goals,
approve a teacher pre-assessment instrument, design an Administrator's
Questionnaire, and-write objectives.

OSSP objectives for "Steps Toward dreater Individualizing" written by the team are:

1. Member 'schools will assess themselves in respect tothe individualize
instruction model guidelines. This objective will.be evaluated by havin
each teacher complete the Individualized Instruction Pre-Assessment and
return it to the Oregon Small Schools Program.

2. After completion of the assessment, participating schools will establish
immediate priorities for greater individualizing.

3. Participating schools will establish long-range priorities for greater
' individualizing.

Objectives 2 and 3 will be evaluated by having the administrators complete
the Administrator's Questionnaire.

4. Participating schools will implement their individualized programs in respect
to their immediate and long-range priorities.

5. Schools will participate.in yearly evaluation of on-going programs and
re-assessment of priorities.

Objectives 4 and 5 will be evaluated by the third-party OSSP evaluation.

Membeis of this productive Individualized Instruction Advisory Team are
Sister Eileen Brown, Principal, Sacred Heart Academy, Salem; Velva Christensen,
Head Teacher, Lincoln Elementary School, Vernonia; Roger Crist, Vocational
Teacher, McKenzie River High School, Finn Rock; Cleo Fletcher, Reading
Teacher and Elementary SUpervisor, Hereford-Unity; John Haller, Language Arts
Teacher, Mohawk High School, Marcola; Darrel Jones, 7th and Qth Math
Teacher, Chapman Grade School, Sheridan; Robert Sauter, Principal, Lost River
High School, Merrill; Leora Sharp, Language Arts Teacher, Pine Eagle High
School, Halfway; Mont Smith, Social Studies Teacher, Monroe Elementary School;
Ferman Warnock, Superintendent and Elefripntary Principal, Condon; Lucille
Woods, 5th Grade Teacher, Alsea.

Contemporary Curriculum for Small Schools

The 1971 summer institute report, Contemporary Curriculum for Small Schools ,

has been sent to each member-school. We still have a limited supply of copies
for individuals 'who request them.
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NWREL Ait Committee

The Northwest Regional Educational Laboratory contacted us for names of
primary teachers to asdist them by serving on the Art Project Advisory Committee.-

The Lab'd Rural Education Program is presently testing a model for self-instructional
art center to be used by children in kihdergarten through third grade. Several
teachers from small schools-were invited to participate in an exploratory workshop
at the Lab February 25 to review the Lab's plans, view the model art center, .

and to comment on the, utility of the center if it were placed in one of their
schools.

We are pleased that the OSSP had' the opportunity to cooperate with the Lab in
. -evaluating programs for rural, education.

Adiiilntstrcitors Confern c e

The March .1. Administrators Conference at the Holiday Inn, Salem, was attended
by 70 people. Jim Hargis showed the video tape prepared for.the regional
meetings, discussed the OSSP long-range plans, and enlisted administrator
commitment to individualizing instruction in their schools.

Administrators were also asked to suggest ways in which the OSSP could be pf
help to their schools in implementing the "Steps Toward Greater Indiviaudlizing"
Plan.

News From Our Schools . .

Superintendent HENRY KILMER, Triangle Lake Schools , reports that fhe
elementary and high schools are using video tape equipment for improvement
of Classroom instruction. To date', use has been in the elementary summer
reading program, for elementary social studies reporting, and classroom plays.

In high school it has been used in speech and English classed , in athletics,
and open air taping and playback.

Equipment has been purchased jointly with the Marcola and Crow-Applegate
school districts.
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CULVER HIGH SCHOOL B'usiness Education Department has put its long-awaited
Bulldog Insurance Company and 9 agencies into operation in the class named
"Office 'Simulation. Bulldog Insurance Company is actually a separate room at
the back of the Business Department, and the room is equipped with three
office-type desks obtained last year from the Oregon Bank in Lake Oswego.
Each desk work area has an electric typewriter, adding machine,, and transcribing
machine.

Durix the first half of the year, all Office Simulation students worked to polish
some of their business skills such as typing, bookkeeping, filing and learn a
bit about the insurance business. They also made applications for a loan,
signed a note and opened a simulated checking account; all this with actual
U. S. National Bank forms.

To "activate" the Bulldog Insurance Company, all students composed letters
of application for a job opening in the company. Representatives from the
Oregon State Employment Division in Madras interviewed the applicants. All

-students in the class will have their turn to rotate through the three job-desks
in the company: contact desk to underwriting to accounting-office manager.
While employed in Bulldog Insurance Company they receive a Salary and are
paid-by a check which they deposit in their simulated checking account.

Those students not working in the Bulldog Insurance Company are busy setting
up insurance agencies, having designed their own forms and stationery, and
choen a name and address for thelr agency. The agencies have such names as
Crow's Cut Rate Insurance, McDonald Insura,nce Bar, and Roberts Car Insurance,
and the addresses are from New York to Hawaii. The wide-spread addresses
require much letter-writing and memo sending which constitute a key aSpect
of the teaching aims of the class'.

Members of the class learn to figure premiums, compute commissions, pay
rent, order supplies, figure payrolls, design and duplicate forms, dictate
and-transcribe from machine transcribers, and many other activities found in
offices out in-the "world of work." The most 'important concept learned is
the fact that there is a definite flow of work and activity in any business office,
and each person participating must do his job correctly and efficiently to have
the office operate without interruption. It is hoped the experience gained will
give the students some of the training they would have if they were working in
an actual office getting actual experience.

During May it is hoped that each student in the Office SiMulation class will
have an opportunity to spend a day in an actual insurance office in Central
Oregon.

Mrs. JANE McKINNON is the Office Simulation instructor.
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"We've Got Them Covered" chairs, sofas, and fainting couches, that is! The
EDDYVILLE HIGH SCHOOL home economips department under JANET SNYDER and
teacher aide KRIS BOND, is conducting a coed re-upholstery class. The students
started the semester making and upholstering footstools which were sold (at a
profit) to a local used furniture store.

Progressing from simple footstools to more complicated chairs and sofas , the
class made a field trip to' a re-upholstery shop to .observe the techniques and
workings of such a business. ,Their next stop was the used furniture store
where class members chose the pieces they wished to recover. Fabrics
were chosen and work was begun.

Simple cost accounts were kept by each student on his project. Upon completion
of re-,.upholstering their pieces, the students either purchased the finished
products or sold them (at a profit) in the community. The profits, of course,
accrued to the students involved.

The class is now contracting work for local residents who':"bring in their
furniture and material. Students contract to re-upholster the furniture at a
flat fee.

"Don't call us to re-do your living room eyesore; we'll call you! We have a
backlog of pieces to re-do which will probably keep,the class busy until June,"
writes teacher Arthur Schmidt.

"It was found that upholstering is a highly skilled profession requiring exacting,
manipulative skill and mathematics. There is a need for upholsterers, and we
hope that some of our students will fill that need in the near future."

Our thanks to Henry Kilmer, Jane- McKinnon and Arthur Schmidt for sending in these
articles about their schools. Wish more of you would share some of the interesting
things you are doing. Drop us a write-up for the next Newsletter.

For additional information about any of the items in this Newsletter, contact
Don Miller, OSSP Coordinator, or Barbara Miller, Administrative Assistant,
at 378-3074.
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APPENDIX I

OREGON SMALL SCHOOLS PROGRAM
Oregon Board of Education
942 Lancaster Drive, NE
Salem, Oregon 97310
February 25, 1972

INVITATION

To: Superintendents, Principals, and School Board Chairmen

Subj: Regional Conferences
4,W

As a result of our third-party evaluation last year, the Oregon Small Schools
Program has launched an intensive effort to further individualize instruction
in Oregon small schools.

Jim Hargis, Oregon Board of Education Specialist, has been contracted as a
consultant to help us design and implement a plan for the Program and its
member schools, "Steps Toward. Greater Individualizing."

-

The regional meetings scheduled for March, April, and May provide the opportunity
to introduce this concept to all staff members in all member schools, both elementary
and secondary. Partoof the program, Mr. Hargis's overview of the concept of
individualizing, will be presented on video tape. There will be group interaction,
teachers' pre-asseSsment of themselves in terms of individualized, instruction,
then the faculties of each school present will meet as school groups to write
the goals of their own school--the degree of individualizing they wish to
accomplish by the-fall of 1973 or later. A panel of group leaders will be present
at each regional meeting to help explain the plan and work with the school
groups.

The regional conferences necessitate a no-school day. It will be recorded as
an inservice day, which is essentially the equivalent to a day of school.

Coffee and rolls will be served during registration, beginning at 9:30 a.m.
The meeting will begin promptly at 10:00, and the afternoon activities will end
by 3:30. Expenses of the meeting will be paid by the OSSP--lunch, coffee
and rolls, and costs of the day's program. School districts are asked to
provide mileage by using school transportation or school-reimbursed travel.

A list of regional centers ,. a registration form, and a description of the day's
activities are included in this mailing. If your school wishes to attend a
different conference center from the, one indicated on our schedule, simply
note this on your registration form.

Please return the registration form as soon as possible.

A-9



The 1972 summer institute at Willamette University in Salem June 12-16 and
next year's activities will expand this indiVidualized instruction.thrust. You
are encouraged to send a team of peoplefrom your school to the summer
institute to continue work on implemeniing the sChool's goals, as well as to
work individually on identified weak areas of curriculum or techniques for
individualizing, and to atterfd mini sessions iri their subject area or grade level.

We'll see ybu at the regionals!

( 2r
Donald F. Miller, Coordinator
OREGON SMALL SCHOOLS PROGRAM

DFM:brm

Enclosures: Registration form
Schedule of regionals
Tentative program
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APPENDIX J

SUPERINTENDENT OF PUBLIC INSTRUCTION
DALE PARNELL

To: Superintendents
Principals
School Board Chairmen

Subj: Oregon Small Schools Program Plan,
"Steps Toward Greater Individualizing"

942 LANCASTER DR. NE.

SALEM. OREGON 97310
TELEPHONE: ( 503) 375-353

February 25, 1972

It appears that the small schools in Oregon are providing leadership
in meeting their students needs by implementing individualized
instruction on a total school plan.

We endorse this thrust by the Oregon Small Schools Program and
encourage your participation in the upcoming spring regional
Conferences which will give all ca f your staff members the background
for making a school plan to implement individualized instruction to
the degree upon which you decide. The 1972 summer institute will
expand this effort by providing help in shdri and long-range planning
and giving,individuals the opportunity to attend mini courses in
strategies/and curriculum content.

With your cooperation and enthusiasth, this plan can have
implications not only for the small schools , but for all of Oregon.

DPP:brm

si4.04,4444,
Dale P. Parnell
Superintendent of Public Instruction

A-10
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APPENDIX K

/ SCHEDULE FOR .

1972 SPRING REGIONAL CONFERENCeS

Theme: STEPS TOWARD GREATER INDIVIDUALIZING

Time: 9:30 am -

Friday, March 17

Por: Elementary and Secundar, ,Chools

Thursday, April. 13

Bandon High Scheel
I

Indian Hills Motel, Pendleton

andon
Powers
Port 67-flarld-411:0*.glbis

Gold Bcach

MondaY, April 10
Prairie City high School

Crane
Fossil
Mitchell
Spray
Dayville
Long Creek
Monument
Mt. Vernon
Prairie.CitY

Tuesday, April 11
Baker Hotel, Baker

Hereford-Unity
Huntington
Pine Eagle
North Powder

Wednesday, April 12
Elgin.High School

Cove
Elgin
Union
Imbler

Enterprise
Wallowa
.Joseph

17

Athena
Echo

Helix
Stanfi,.1d

Ukiah
Umapine
Uniatilla
Weston

Monday, April 17
Eugene Hotel, Eugene

Elachly
central Linn
CrOW
Harrisburg
Lowell

Monroe
Mapleton
Marcola
McKenzie
Alsea
Eddyville
Siletz
Waldport

Wednesday, April 19
Umpimp Hotel, Roseburg

North Douglas
'El%ton
Days Creek
Camas Valley
Yonealla
Riddle
Glendale'

(Continueq



Wednesday, April 19 (Continued)
Umpqua Hotel, Roseburg

'Rogue River
Prospect

e Fa
Paisley

Monday, . April 24.

Riverside School, Boardman

Arlington
Condon
Heppner'

Ione,

Houghton Elementary
River,ide
Sherman

Tuesday, April -25
Corbett High School

Corbett
Colton
Cascade Locks
Culver
Bonneville Elementary

'Columbia Christian
Academy of the Holy Chiid
Concordia

Monday, May 1
, Sheridan High School

Sheridan
Dayton
Gaston
Perrydaie
Falls City
Valsetz
St. Paul

th

Wednesday, May 3 1.

Santiam High School, Mill City

Mill City
Jefferson
Detroit
Sacred Heart Academy, Salem
Western Menncnite
Salem Academy
Mt. Angel.

Mt. Angel Seminary High School
MacLaren

Friday, May 5
Warrenton High School

Vernon4
Warrenton
Jewell
Tillamook Catholic
Knappa
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APPENDIX L

OREGON SMALL SCHOOLS PROGRAM
Oregon Board of Education
942 Lancaster Drive, NE
Salem, Oregon 97310

TENTATIVE PROGRAM
1972 SPRING REGIONALS

Theme: STEPS TOWARD, GREATER INDIVIDUALIZING

9:30 am Coffee and Registration

10:00 W-Ccome and Introductions

10:15 W1.at is Individualized Instruction? - Buzz session

10:30 Video. Tape Presentation by Jim Hargis
"Steps Toward Greater Individualizing"

11:30 Group reaction'and discussion

11:50 Lunch (provided by the Oregon Small Schools Program)

12:30 pm Teachers complete pre-assessment questionnaire,
-assisted by group leaders

1:30 School groups meet to discuss and document
goals for theit own schools

3:30 Dismissal

150
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APPENDIX M

REGIONAL MEETING8

Mentioned exemplary programs in other schools in response to questions.
Panel members responded to specific questions.

Announced at every regional meeting:

Teacher Incentive Grant Open Application Period soon to be

announCed.
Title III Regional Dissemination Conferences.
Availability of the Retrieval Dissemination Center at OBE
Mentioned IOX and other sources of.pre-written.lehavioral

objactive.

Summer Institute was "advertised" at every regional. One hundred seventy-
nine people have already signed up for it..

Regional Conferences: Attendance'

.

Bandon March 17 77

Prairie City April 10 83

Baker April 11 56

Elgin April 12 99

Pendleton Apri1.13 95

Eugene April 17 178

Roseburg April 19 95

Boardman April 24 183

Corbett April 25 97

Sheridan May 1 179

Santiam May 3 122

Warrenton May 5 94

Total 1,358

A-13 151-
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APPENDIX N

OREGON SMALL SCHOOLS PROGRAM
Oregon Board of Education
942 Lancaster Drive, NE
Salem, Oiegon 97310

A.

EVALUATION
1972 REGIONAL CONFERENCES

"STEPS TOWARD GREATER INDIVIDUALIZING"

COMPOSITE SUMMARY
12 Regional Meetings

1358 attended
1070 evaluations

returned

4.

Did the video presentation,give you a clear overview of the project?
1-"Boring"

Clear ,1 2 3 4 5 Confusing

257 345 319 114 28 6-No Answer

B.- Was the panel able to answer your questions brought out as a result"
of the video?

Clearly 1 2 3 4 5 Unclear ly

161 274 354 178. 64 39-No Answer

C. How do you, personally, feel about the plan, "Steps Toward Greater
Individualizing"?

Very
Enthusiastic 1

326 404 234

Comments:

2 3 4 5 Reluctant
72 27 7-No Answer

D. How did you feel about the small group
afternoon?

(school group) session in the

Very Good 1 2 3 4 5 Frustrated
123 233 289 89 75 261-No Answer

Comments:

E. I do 273 do not 404 do not know 366 tentatively plan to
attend the 1972 summer institute; "Steps Toward Greater Individualizing"
at Willamette University June 12-16. (27 No Answer)

F. General Comments (if any) :

THANK YOU FOR ATTENDING THIS CONFERENCE. PLEASE TURN IN THIS EVALUATION

BEFORE 'LEAVING TODAY.
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APPENDIX 0

INDIVIDUALIZED INSTRUCTION

PRE-ASSESSMENT

This form is confidential and will'
,be used by you and the OSSP only
as an aid in determining where
you are and how you will proceed
in develOping and implementing
individualized education.

OREGON SMALL SCHOOLS PROGRAM
Oregon Board of Educ4tion
942 Lancaster Drive , NE

Salem , Oregon 97310

School

Instructor

Subject(s)

A715

153



How To Use The

Individualized Instruction Pre-Assessment

This form will help you check on many of the details that seem
to be important to help an individualized program be sudcessful.
If you wish, sit down with yOur school administrator and a
counselor to fill out the check list.

When you are starting a program you will probably rate mostly
in the l's column. The object of the form is to help you set
specific plans for changing. You can't do it by yourself -
In addition to changing your own role, you are changing the
role of the student. You are putting much more responsibility
on his shoulders-:-help him.

The Assessment column indicates the topic to be considered.

Ratings are from 1 (if you are not now doing the specific item)
to 5 (if you do all that is described).

The Present Status column is for honesty time. Describe it like
it is.
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OREGON SMALL SCHOOLS PROGRAM
Oregon Board of Education
942. Lancaster Drive, NE
Salem, Oregon 9731 0 .APPENDIX P

PROFESSIONAL LIBRARY

The following materials are available on a loan basis to all Pro.gram schools:

BOOKS

Amidon, Edmund & Elizabeth Hunter, Improving Teaching. The analysis of classroom
verbal instruction.

Amidon & Hough-, interaction Analysis: TheorY, Research, & Application.

Applegate, Easy in English. An imaginative approach to the teaching of language arts.

ASCD Yearbooks:
Individualized Instruction, 1964
Evaluation ,as'Feedback and Guide, 1967
Life Skills in School and Society, 1969

Barker & Gump, Big School, Small School. High school size and student behavior.

Barbe, Psychology & Education of the Gifted.

Biggs & MacLean, Freedom to Learn. Addison Wesley, 1969.

Bloom, Benjamin (Ed.) , Taxonoriiy of Educational Objectives, The Classification
of Educational Goals, Bandbopk I: Cognitive Domain.

Bruner, Jerome, On Knowing-7Essays for the- Left Hand.

Bruner! Jerome, The Process of Education.

Burchinal, Lee G., Rural Youth hi Crisis: Facts,, Myths, and Social Change.

Bush & Allen, A New Design for High School Education--Assuminq a Flexible Schedule.

Committee for Economic Development, The Schools & Challenge of Innovation.

Curtis & Moseley, Providing for Individual Differences in the Elementary School.

Darrow & Van Allen, Independent Activities for Creative Learning.

Eble, A Perfect Education.

Educational Research Service , ERS Circular No. 3 , 1969. "Evaluating Teaching
Performance"

Ata
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Eidell & Kitchel, Knowledge Production and UtiliZation in Educational Adm inistri, ti.

Fenton, Edwin, The New Social Studies.

Ford, Hite, & Koch, Remote High Schools: The Realities:

Goodlad, School, Curriculum, and the Individual.

Goodlad & Anderson, The Nonqraded Elementary School.

Holt, How Children Fail .

Holt, How Children Learn.

Kidd, Myers , & Cilley, Laboratory Approach to Mathematics. SRA.

Koerner, J. D. , Ed. , The Case for Basic Education: A Program of Aims for Public
Schools.

Krathwohl, Bloom, and Masia , Taxonomy of Educational Objectives, The Classification
of Educational Goals. HandbOok II: Affective Domain.

Mager,, Preparing Instructional Objectives.

Mager & Beach, Developing Vocatiohal Instruction. Fearon, 1967.

Massialas & Cox, Inquiry in Social Studies .

Massialas-& Zevin, Creative Encounters in the ClassroomTeaching and Learning
Through Discovery.

-Michael, William, Ed . , Teaching for Creative Endeavor. Indiana Urdv. Press.

Miel, Cre.ativity in Teaching.

Miies , InnoYation in Education.

National Audio.Visual Association, The Audio Visual Equipment Directory, 1971.

Nimnicht & Partridge, Designs for Small High Schools.

Oliver & Shaver, Teaching' Public Issues in the High School.

Parker and Rubin, Process as Content: CurriCulum Design and the Application of
Knowledge.

Petroguin, Gaynor, Individualized Learning Thiough ModularFlexible Scheduling.

Phillips , The Video Tape Recorder in the Classroom.
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President's National Advisory Committee on Rural Poverty, The People Left Behind,
September 1967.

.

Reno, The Impact Teacher. 3M Educational Press, 1967.

Rosenthal, Pygmalion in the ClassrOOm.

RusSell, Change and Challenge in American Education. Houghton Mifflin Co. , 1965.

Sanders I Norris M., Classroom QueStions:What Kind?

Schaefer, Robert J. , The School as a Center of Inquiry.

Schmuck & Runkel, Organizational Training.

Selby, Robert P. , Effective Discipline in School.

Spears, Harold, Curriculum Planning Through In-,S.ervice Programs,

Thelen, Dyn.amics of .Groups at Work.

Torrance, E. Paul, Rewarding Creative Behavior.

US Dept. of Agriculture Handbook, Age of Transition, Rural Youth in a Changing
Society.

Vidich, Arthur J. and Joseph Bensman, Small Town in Mass Society. Class, power, ,
.and religion in a rural community.

Tornabene , I Passed As a Teenager.

Woods, Thomas, Administration of Educational Innovations,

SIbine, How Students Rate Their Schools and Teachers.. NASSP,. 1971 .

VIDEO TAPE

The Corbett Nongraded Language Arts Program, Corbett High.Sch-ool, 5/69.

SLIDE/TAPE

. Lloyd Trump, "Improving Small Schools." 3/30/70.

ct.
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FILMS

Seven 28-minute color fihns by Dwight Allen informally presenting educational
alternatives developed in the Stanford Flexible Scheduling and Curriculum Study.
A more detailed description of these films is attached.

I. Performance Curriculum I: Issues in Innovation
II. Performance Curriculum II: Issues in Organization

III. Differentiated Teaching Staff
IV. The Resource denter.
V. The Open Laboratory

VI. Small Instruction Group
VII. Large Instruction Group

"Community Schools Can't Stand Still" , a 40 minute black and white film from
the University of Wisconsin, tells how communities of Black Earth & Mazomanie,
Wisconsin, cooperated in the reorganization of a school district and construe-

, tion of a new school. Shows how problems were resolved, how support for the
"idea .school" waS developed, and how.local people cooperated in a community
action program resulting,in a different approach to education.

. \
"The,Improbable Form of Master Sturm." This 13 minute film concentrates on
student inquiry, which 1 s the heart of gradeless education. Schools become
information-centered, ra tier than behavior-centered. The library becomes the-most important adjunct to: a nongraded school curriculum.

"Answers and Questions." A 24 minute sound and color film that takes note
of changing school designs and the installation of modern equipment, but
raises questions about the functions of toth. It questions the value of high
school diplomas, academic as well as technical curricula, and suggests a
closer look at the values of our society and what they mean for our schools.

"Teachers and Classes" or "Items" is a 40 minute black and white film of
critical classroom incidents with alternative solutions. A Dwight Allen film.

"Focus on Behavior, No Two Alike," a 30 minute film which uses a simulated
classroom to shtw various types of inquiry and questioning techniques to
stimulate different kinds of thinking in the teaching-learning precess.

FIL TP.IPS

"An Now What?" Put out by the NASSP, this filmstrip is designed-to present
gigs nt attitudes found on many school and college campuses, and to provoke
dis ssion among thoughtful adults who are seeking appropriate changes. 1969.

"Thank God It's Friday!" The primary intent of this NASSP filmstrip is to.present
an honest portrayal of the first year of teaching so that beginners might know
better what to expect. In doing so, it illustrates a number of the common
mistakes in attitude and behavior made by many beginners.

6/14/71 165



APPENDIX Q

NAME SCHOOL

OREGON SMALL SCHOOLS SEMANTIC DIEFERENTI4L

The purpose of 61is instrument is to measure the MEANINGS of certain things
to various people by having them judge them against a series of descriptive
scales. In completing this inventory, please make your judgments on the
basis of what these things mean to you. On the pages of this booklet you
will find different condepts io be judged and beneath oach a set of scales.
You are to rate the concept on each of these scales in order.

Work through this example:

If you feel that the concept at the top of the page is very,closely related
to one end of the scale, you should place your check-mark as follows:

Neutral
STRONG X :

STRONG

OR

Neutral

t WEAK

: X WEAK
-

If you feel that the concept is quite closely related to one or the other end
of the scale (but not extremely), you should place your check-mark as follows:

STRONG

STRONG

Neutral
X : WEAK

OR

Neutral
: X t WEAK

If the concept seems only slightly related to one side as opposed to the
other side (but is not really neutral) then you should dhedk as follows:

ACTIVE
Neutral

: X : : : : PASSIVE

OR

Neutral
ACTIVE : X : PASSIVE

A-1166



The direction toward which you check, of course, depends upon which of the
two ends of the scale seem most characteristic of the thing you are judging.

Xf you consider the concept to be neutral on the scale, both sides of the
-scale equally associated with the concept or if the scale is completely
irrelevant and unrelated to the concept, then you should place your check-

mark in the middle space:
Neutral

STRONG : : X : WEAK

Consider these examples:

TEACHING METHODS

Very - Quite Slightly Neutral Slightly. Quite Very
bad

/ meaningful

CLASSROOM OBSERVATION

Q
meaningless

Here I feel that classroom observation is very meaningful, so I dhecked the
blank under yery on the meaningful side of the scale.

meaningful

TEXTBOCK MEMORIZING

X 'meaningless

In this case, memorizing textbook passages was rated as Very meaningless.

IT IS VERY IMPORTANT THAT YOU:

(1) Place your dheck-marks in the midale of the space, not on the

boundaries.

this not this'
X X

(2) Be sure you Check every scale for every concept -- DO NOT OMIT ANY!'

(3) Never put more than one check-mafk on a single scale.

1267



Sometimes you may fee as though you have had the same item before on the
inventory.. This will not be th.c ... case, so DO NOT LOOK BACK AND FORTH
through the items. Do not try to remeniber haw you dhecked similar itens

earlier. MAKE EACH ITEM A SEPARATE.AND INDEPENDEMT JUDGMENT. Work at a
fairly high speed through this inventory. Do not worry or puzzle over
individual items. This is not a test -- consequently there are no right
or wrong answers. It is your FIRST IMPRESSION, the IMMEDIATE "FEELINGS"
about the items that.we want. Qn the other hand, please do not be careless,
because we want your true impressions.

Go on now to the first cdficept on the following page.

f.
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CONCEPT : STUDENT SELECTION OF LEARNING GOALS

Neutral
Positive Negative

Strong : 'Weak

Active Passive

CONCEPT: PRE-TEST

Neutral
Positive Negative

Strong Weak

Active : Passive

CONCEPT: STUDENT NELDS

Neutral -

Positive Negative

Strong : Weak

Active : 169 Passive

4



CONCEPT: LEARNING RATE

Neutral
Positive : : : : Negative

-Strong : : : : Weak

%

Active : : : : : Passive
r

CONCEPT: EDUCATION

Neutral
--Positive : : : : : Negative

_

Strong : : : : Weak

Active Passive

1

1

g

CONCEPT: INDIVIDUALIZED INSTRUCTION

Neutral 1

Positive : Negative

Strong : Weak

Active Passive

I.
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CONCEPT: BEHAV I ORAL OBJECT I VE

Neutral
Positive Negative

Strong : Weak

Active Passive

CONCEPT: SUBJ ECT MATTER

NeUtral

Positive : Negative

\Strong : : Weak

AOtive Passive

CONCEPT: - EVALUAT I ON

Neutral

Positive : :

Strong : : :

Active

/71

Negative

Weak

Passive



CONCEPT: PRESCRIPTION INSTRUCTION

Neutral
Positive : :

Strong

Active

CONCEPT: DISCIPLINE

Negative

Weak

Passive

INeutral
Positive : . : : : Negative

1 Strong : : : : Weak

Active

CONCEPT: TLENTS CHOOSE LEARNING ACTIVITIES

172
7

Passive

Positive

Strong

Active.

Neutral *

: : : : Negative

: : : : Weak

: : ': . Passive_____



CONCEPT: CHALLENGED COURSES

Neutral
Positive

Strong

Active.

CONCEPT; ME

Negative

Weak

Passive

Neutral
Positive

Strong

Active

CONCEPT: CONT I NUOUS PROGRESS

Negative

Weak

Passive

Neutral
i

Positive : : Negative

Strong : : Weak

Active : : Passive
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APPENDIX R

OREGON SMALL SCHOOLS PROGRAM

Small SChools Breakfast

I

OSBA CONFEREN E

Tuesday, November 9, 1971

OSSP breakfast attended by:

43 board members

33 superintendents

3 IED superintendents, assistant'superintendents

2 principals

1 IED secretary

1 guest (board member's husband)

A-18
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APPENDI X S

OREGON SMALL SCHOOLS PROGRAM
Oregon Board of Education
942 Lancaster Drive, NE
Salem, Oregon 97310
May 10, 1972

INVITATION

To: Simmer Institute Group Leaders

The training session for group leaders who will be helping with the 1972 Suminer
Institute has been changed from May 15 to .Friday and Saturday, May 19 and 20.
The Friday evening session will be 7:30 p.M. , May 19, at the Holiday Inn,
745 Commercial Street, SE, Salem, in the Orleans Room (downstairs). Coffee
will be served. This session will probably last two or three hours.

On Saturday, May 20, we will meet 9 a.m. to 4 p.m. at Randall's Chuck Wagori,
3170 Commercial Street, SE, Salem.

This session will prepare you for your role
institute to work with your fellow teachers
.Martin, Herb Nicholson, n John Fessant
summer institute, and the will be present
with us.

as an "Aide" in the summer
. Jim Hargis, Chuck Barker, Jerry
comprthe the team heading the
at this training session to work

You will be on your own for dinner Friday evening and for Saturday breakfast.
A group lunch will be.served at Randall's. Your expenses will be reimbursed
at regular OSSP rates: $1.50 breakfast, $3.50 dinner, and $9 lodging; mileage
at 10 per mile. We suggest you share rides whenever possible.

If you plan to stay overnight, please make your own reservations. The Holiday
Inn will meet Program rates of $9 for a single room. A reservation card is enclosed
for your convenience.

Please return the enclosed response form so we know whether or not you will
be able to attend this preparatory session.

Hope to see you Friday, May 19.

DFM:brm

Enclosures

A-19 175
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APPENDIX T

OREGON SMALL SCHOOLS PROGRAM
Oregon Board of Education
942 Lancaster Drive, NE
Salem, Oregon 97310
February 15, 1972

INVITATION'

To: Superintendents and Principals

Subj: OSSP Administrators Meeting
(Date changed to March 1)

The Administrators Conference scheduled for March 6 has been changed to
Wednesday, March 1, 10 a.m. , at the Holiday Inn-, 745 Commercial Street, SE,
Salem. Purpose of the conference is to preview the video tape presentation
on individualized instruction prepared by JirnHargis for the series of regional
meetings for your teachers to be held in April and to discuss future Program
activities.

Our third-party evaluators, Educational Coordinates Northwest, recommended
,that the OSSP develop a paper model of individualized instruction, list alterna-,
tives, and plan Program activities according to the over-all effort. The
Steering Committee approved thir recommendation and directed us to formulate
plans for doing this:

Jim Hargis, Oregon Board of Education, has been contracted as consultant
to help us with our plan, to make the presentation for the regional conferences ,

'and to head the 1972 summer institute. He has designed a four-step plan,
accepted by the Steering Committee, "Steps Towards Greater Individualizing."

Step 1 is to define what individualized instruction should be. Step 2 is to
determine where you are now in relation to your goal, step 3 is how to get
there, and step 4 is to know when you have arrived.

ittai

For step 1, what individualized instruction should be, an advisory team of 11
people has been selected from your schools and is working on the philosophy/
definition, glossary of terms, assessment guidelines, and goals.

.This will also be worked on in the regional meetings. Because of the large
number of regions in our state, Mr. Hargis will video tape his introductory
presentation for these meetings. A cross-section of 45 administrators and
teachers are meeting with him this week to hear his presentation and interact
with him. After this opportunity to meet his audience, he will rnake his
taped presentation. (A,schedule of the regional meetings will be in the mail
soon.)

A-20 1.76



At these regional meetings, school teams will be asked to write the goals of
their own schools and the degree of individualizing they wish to accomplish
in their schools by the fall of 1973 or later.

You are invited to come to Salem March 1 to preview the video tape and provide
feedback to Mr. Hargis and us on the presentation and the plan. We urge your
attendance at this meeting.

Steps 2 and 3 of the individualization plan, where you are now and how you
will reach your goals, will be ,the basis for the 1972 summer institute. Schools
will be encouraged to send teams of people to assess their schools and
themselves as individuals and to develop short and long-range plans for
implementing individualization. In addition, each participant will be able
to work on identified weak areas of curriculum or techniques and to participate
in mini courses relevant to his subject area or grade level. Group leaders from
member schools and well known consultants will assist Mr. Hargis with the
institute.

Step 4, the assessmena-ndeValuation of the on-going implementation and the
revision of individualized programs in your schools, as well as examination of

. the many alternatives for individualizing, will comprise Program activities for
1972-73.

You, the administrator, are the key to su-ccessful implementation of
individualized instruction in your school. Please attend the March 1 meeting in
Salem to help us with this important first step and to discuss the OSSP's
services to you.

The Program will pay conference expenses; mileage at the rate of 10 cents per
mile; meals, 1.50 breakfast, 2.00 lunch, and 3.50 dinner; and lodging at 9.00.
Please share rides, where possible, and make 5our own motel reservations.

It will be helpful if you return the enclosed registration form so we know you're
coming. If you have questions, please write or call us at 378-6522, our new
phone number.

/4;fit,

Donald F. Miller, Coordinator
OREGON SMALL SCHOOLS PROGRAM

DFM:brm

Enclosure: return form

7--
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APPENDIX y

ADMINISTRATOR QUE ST IONNA IRE

1. Do you have a written total plan for implementing individualized
instruction in your school?

2. If you answered no to question 1, but have such a plan for one 'or
more specific disciplines, please list.

3. To what extent will you be able to part cipate in the total
"Steps Toward Greater Individualizing" plan?

Nara
. I

Position(

lege

I

School/District

178
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APPENDIX V

OREGON SMALL SCHOOLS PROGRAM
Oregon Board of Education

Lancaster Drive, NE
Salem, Oregon 9731 0

EVALUATION
ADMINISTRATORS CONFERENCE

Holiday Inn, Salem
March 1, 1972

A. Was the presentor clear and understandable in his explanation?

Clear 1 2 3 4 , 5 Confusing

B. Does the presentor indicate competence in the subject?
Highly
Competent 1 2 3 4 5 Less Competent

C. How do you, personally, feel about the OSSP plan, "Steps Toward
Greater Individualizing?"

Very
Enthusiastic 1. 2 3 4 5 Reluctant to Start

CornMents:

D. How can the Oregon Small Schools Program help your school attain the
gsals you. set?

E. General Comments (if any):

THANK YOU FOR ATTENDING THIS CONFERENCE. PEEASE TURN IN THIS
EVALUATION FORM BEFORE YOU LEAV54_79

A-- 22
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APPENDIX W

OREGON SMALL SCHOOLS PROGRAM
Oreg,on Board of Education
94 2 Lancaster Drive, NE
Salem, Oregon 97 3 1 0

EVALUATION SUMMARY
ADMINISTRATORS CONFERENCE

Holiday Inn, Salem
March 1, 1 972

5 6 Attended Conference
/ 4 9 Evaluations Returned

Attendance represented:
32 Districts
4 Nonpublic schools
4 IED' s

A. Was the presentor clear and understandable in his explanation?
No ans 1

B.

Clear 1 2 3- 4 5 Confusing
16 2 1 ,6 1 (4 rated am confusing , pm clear)

Does the ,presentor indicate competence in the subject?
Highly 'Less
Competent .1 2 3 4 5 Competent

35 13 1

C. How do you, personally, feel about the OSSP plan, "Steps Toward
Greater Individualizing"?
Very Relubtant
Enthu sia stic 1 2 3 4 5 to Start

22 22

Comments:

Some things need to be more clear to me.
Need cooperation of Board and staff to implement--takes time and, effort.
A definite need , but will have to go slowly.
I'm willing to begin.
I feel this is a worthwhile project, and I will be interested- ih seeing the

outcome in our local school.
I think we are already into this and need desperately to define our actions to,

date and plan a long-range program.
I made my point in discussion.
Enthusiastic but worried . How do I do' a good job with this- in addition to

every other need and demand--tim9 ? !,
Very helpful.
I'll need help selling this to my staff and hope regional can. start this.

- ,
Good program, if que&ions can be answered.
Presentation improved as presentor fielded and reacted, ito questions from

-the audience. I

I feel that this sounding session will help you solidify planning.
I believe we've been taking "steps all along . I feel longer strides are

certainly necessary.
The program has created discussion which should clear the' air and

cohesive effort among districts.
A needed program. Teachers have expressed need for peoble to give tracining.
My feelings differ.according to the different subject areas .

A-.2-4:84)
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To begin implementing atty forni of individualited instruction it would be
necearYlto reorganize several priority items scheduled lor next year . .

i.e4 self evaluation and vocational education. This becomes a "stumbling
block" for the program.

I was most pleased.
We've become believers!
The real problem will be to motivate faculty, especially elementary faculty.

Let's make it really go.
This program will need to proceed slowly:
Don't kid yourself. The morning seSsion caused the wholesome afternoon

session.,today. -
I believe many points /ere severely misunderstood by members of the_audience.
Teacher participation s a must .

D. How can the Oregon Small Schools Program help yobr school attain the goals
you set?

Resource.
I. feel that since OBE is "our board", [Deaf School] that the possibilities are

unlimited for us.
Give help when we request it.
By having sornecrie available that can come in and help us at times in case

A we get bogged down.
\Keep up the. effort-tbward major and specific goals and in a concentrated

manner,
Continue:with your planned programs .
A good i-egional present&tion.
After regional I can ans*,er better.
nderstand what "Individualizing School Program" really is . Convince teachers

that this.is the way to go in education and all teachers capable of doing so..
I feel the staff is more aware of many changes taking place in education today.
Keep the info coming-7we,need help in the form of "helpful hints" , etc.
.Consultanc help.
OSSP. can and will get. my School started and involved in STGI.
Consultant serviceindividualized.
By helping us with inservice for faculty: Examples of individualized

instruction and behavioral objectives.
Unsure at this time.
'Model plans of existing programs. Working with teacher preparation institutions

to get them to update their programs so people (teachers\ in the field can
get help from there. ,

1. Evaluatbn of present program 'in our school.. 2 . Evaluation of what-the
school is trying to accomplish.in the way of curriculum revision and
individualization.

Specific ideas On implementation of individualized program.. Need: good
explanation on "why" need.the program. Maybe a model with results
showinlg value of the same.

L. -181
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Continue to, provide the services to the questions and materials asked.
I wGuld hope that they will becomd helpful. I agree with the concept of

Individualizing.
Help at local staff meeting.
Phope the regional andthe summer, institute will help attain our goals.
A list of people to contact for inservice training in various areas . .

,By putting out all the"materials possible 'on the subject.
I feel the OSSP is off to a good start. As was brought out today we need some
. models. I for one am confused as where to start. This is where assistance

is needed.'
It remains to be seen. Hopefully, a great.
Help us set up a TV,class presentation,through-DCE on Individualizing that

-the district might possibly fund..
Fortify the adrriinistrators. '7,

The.tentative program seems good.
To give suggestiOns to bridging the gap between elementary and secondary

schools and toward individualizing total program.
Hopefully help sell individualized instruction to some faculty and board .

members.
Printed models must be available, e.g. reporting , scli)eduling, pre-service,

in-service., instructional packages/programmed instruction,, continuouS
progress._ \

Continue the current pressure trend.
Work with OBE to develop incentive goals that aid students and Seachers in

developing innovative programs .
We will let you know!

E. General Comments:

1

Helped me understand what's going on. Sorry I am new to the Program.
Worthwhile day.
It will take a while to assess 1-ie proposal, react to it and decide upon

degree of implementation.
I am Most pleased with'the efforts lou are making. ,The impact will be felt

much More now than in the past ircause ,the focus is on one area.
I have a Setfer knowledge nOw about your .program. I see a need for this.
Session gave m,e something to start'on With teachers. A goOd pi eview. .

Jim Hargis very capable in his presentation. I enjoyed the day.
The morning session was rather confusing, however Jim immediately

recogniz d the discrepancies in communication and rectified the situation
in the.afterroon He did a good job.

More help in selling teachers on this.
The first step--)of a long walk-but every trip begins there. Confusion and

frustration became clear through Jim's lucid explanations and patience..
This may be the way to go, but we will need a lot of help. .



IIP

4

The opening video tape was too general--more like a faculty room discussion.
The graphs and lines used in the afternoon would do a better job.

Good session. I feltyou and Jim wanted beedback from the administrators and
got it.' I hope their problems discussed here will provide a good regionaL
inservice session.

You must feel like you're banging Your heads against a brick wall! Please
don't let this discourage you. It's going okay.

Take a look at Columbia School, Portland. (It's not a large school.) I will be
making a visitation tomorfow upon recommendation of the NW Regional
Elem. School Prin. Association.

I enjoyed the session very much.
Morning session a bit too theoretical. Needed to jump into the heart of the

topic sooner. Pre-assessmerit instrument is a good starting place.
I see this as a major project--both staff and administrative. For this reason

it would be necessary to eliminate a couple of projects for next year.
Let's start at the gun rather than 15 minutes late.
I always come away bfrom OSSP well pleased.
I believe we need this, so let's do it! How about bringing,a couple of kids,

a master indiviaulizer, and show us how it could be operated.
This is a needed program, but.in any relatively, new program administrators and

teachers will need to act slowly.
I would like the continued close communications in disseminationg information

from other small schools.
Very informative.
What is [has been] great about yote leadership, Don Miller, is your ability to

bring in resources, i.e. philosophers , practioners, and enthusiastic
p.articipation.

I have been interested in this kind of program for sometime.
This can give us definite direction in our program.

1.3
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APPENDIX x

OREGON SMALL SCHOOLS PROGRAM

VISITATION LOG

- 1. SO:HOOL - Member Non-member

Enrollment Staff

Z. VISITATION DATE HOURS SPENT

3. Number of People Contacted:

Administration ,

4. Dissemination

A. Materials Distributed:

Staff

B . Verbal Information (Identify):

5. Consultive Help Given (describe briefly):

6. Assessing SchooPs Needs (desciibe bhefly):

7: Soliciting Membership:

A. Talked to:

B. Results:

.0. Follow-up Needed:

.e. 8. Promising Pueictices Identified:
A- 2. 41

14

.V

Students



4. Materials Distributed During OSSP Visitation Program

19 NWREL Booklets

2 SABRE Booklet

1 SABRE Schedule

3 Shelby's Book

5 Sheridan High School.HistorvElectives

1 Learning Packages on English

4 Pilot Project Application

5 , Hart's Video Tape

4 Video Tape in Elementary

6 Visitation Applications

1 Summer Materials

10 Teacher Incentive Grants

1 Ecology Project

3 6 year High School Material

8 'Title III

Early Child Information

1 Manzanita Project

1 PACE Manual

5 Letter of Intent'

1 Reprints of NASSP Bullet

1

3 Siletz Program

1 Materials on Foreign Language

1 Hubbell's Presentation Notes'

Career Education Report

e
1 7 SAVE'Project
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Lynch P.E.

5 Colton Office Manual

1 VTR in the Classroom.

1 Courses for other Schools

1 Evaluative Criteria Information

1 Objectives and Goals

2 Vocational Information

1 Non-gradelLanguage Arts

1 Reading Materials - Title III and Others

1. GRASP Materials

1 Reading Program
4..

iF6



4B. Verbal Information Conveyed During OSSP Visitation Program

GRASP

2 Publication for oard Members

1 Cooperative Teach ng

11 Dayt on Program Ideas

1 OASSP Small Schools

1 Nongraded PrograM

1 Nongraded Language Arts

1 Administrative Certification

5 Scheduling

Pilot Projects

Innovative Schools

2 Title I and III

1 Teacher Evaluation

1 NWREL

1 Elementary Evaluative Criteria

Career Ed.

1 Visit Pilot Project

1 Check with Vo-Ed on Certification

2 Community Relation OBE Material

1 Lab Systems Materials

1 Video Taie

1 Vice Principal's Duties

1 Warrenton Reading

1 History of Program

1 Elementary Involvement



5. Consultive Help Given During OSSP Visitation Program

# Tittles

' 1 Ways to keep up with all the yograrns started.

1 Reading InforMation

1 Called Career Education, Salem

4 Scheduling Phasing

Scheduling - quarter system!

5 Vocational

1 Involving Staff

1 Variable Time Scheduling I

1 Outdoor Education

1 Evaluative 'Criteria

1 Revision of English Program

1 Needs help in Career Education

1 Scheduling

1 Ways of Assessing Needs

1 In-service Programs

1 Non-graded Elementary

1 Helped Organize In-service program

1 Sources of funding

Visitations of other schools

iss



6. Informal Assessment of School's Needs During OSSP Visitation Program

Number

1 Reading 4-8 Non-graded

Cooperative Teaching Program Developed

1 Goal for year - curriculum improvement

2 Management objectives

Need help for Reading

1 Music

2 Dist. Evaluation

Scheduling

1 ScienCe

1 Math

1 Reading Objectives

1 Team teaching ideas

1 Individualizing

Unstructured Time

2 Teacher Evaluation

Counseling

1 Career Education

3 School EvalUation

Vocational area help

1 Trips for students to outside world

Elementary'Guidance Service

5 In-Service

1 Elective' programs

183



Administrator

Teacher

1 . tiAME(s)
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APPENDIX Y

1971-72 EVALUATION

OSSP CHECKL I ST

R.S.

Date

SCHOOL

2. GENERAL INFORMATION:

A. AgElCategory: Under 25 25-40

B. Years Experience: Less than 5

C. Date of Most Recent Training:

D. Previous OSSP Activities: Identity:

E. Length of Time In this School District:

F. How important do you think the need is for
educational system?

Little Some Conside'rable

. How, does d I str ict reward innovative

Not at al I More Money

3. Did you plan to implement a change as a result

No (go to 'quesflon #4)

40-55

5-10 10-20

Type:.

Over 55

Over 20

SS DCE 'Workshop

years.

major changes in our

efforts?

'Urgent

Recognition

Yes (go to question #5)

4, Reasons for an answer of NO for question #3:

Required to all-end conference

B. Came tq confererice for crcdit only

C. Came to conference to enjoy myself

D. . Satisfied wit6 what I am doing, no

Support' and help

of the OSSP Summer Conference?

N.

and meet people (vacation)

need for change

E. No ideas presented which l wanted to try

F. No t Ime after conference to plan and prepare

(Continued on
1

next page)

11.90
A-25 r



G. Didn't feel my ideas would be accepted b :

Admi n i strat ion

School Board

Community

Other teachers

Other (identify)

H. Resources not ava i lable

materials

money

I. Other: (Identify)

r,

5. Have you oh wi I I you implement your conference project?

No (go to question 116)

Yes (go to question 117)

6. Reasons for an answer orNO to question #5:

A. Admi n stra wou I drrLt ,Rerinit
+/Ow

/B. Needed resources no va i I able

C. Schoo I Board Regu I at i ons (Explain)

\
D. State O.B.E. Regulations (Explain)

Rest of Staff wouldn't cooperate

F. Organ i zati ona I factors

not possible to schedule

couldn't arrange transportation

, other:

Persona I reasons

Didn't have tin:ie to p Ian and prepare

Got "cold feet?'

Di dn ' t feel adequate ly prepartql.

Other:

(Dont i nued,)
. / _



H.

N.
7: I f answer

Community wouldn't accept program

Other:

to #5 was YES:

A. Date project started or wi I I start:

*B. Brief Project Description:

*C. Project Goals and Objectives:

*D. Eva I uati on p I an:

(1 ) Basel i ne data

(2) Feedback planned

(3) Post evaluation design

*Get copies of any of this which is aval lable.12



APPENDIX Z.

OSSP EVALUATION

During the 1971-72 school year, Mr. Donald Mi I ler, Director of the Oregon

Small Schools Program made a number of visits to selected Oregon small
schools. Your school was vistted during this time.

Would you please assist Mr.'Mi I ler and the Oregon Small Schools Program by
responding to few questions? Thank you.

1. To what extent did the visitation by Mr. Miller disseminate new ideas
'or materials?

Virtually
None

:

Some

I .

Substantia I A Great
Amount Deal

1 :

Please give an example of material or idea.

: :

2. To what extent did the visitation by Mr. Miller assist you in the
identification of the unique needs of your school that might be met
by the Oregon Smal I Schools Program?

Virtually
None

I : : : . I

Some

I

Substantial A Great
Amount, Deal

Please glve an example of what he helped you with.

3.- To what extent did the visitation by Mr. Miller help to clarify Oregon
Board of Education goals, policies or procedures?

Virtual ly Substantial A Great
None Some Amount Deal

: : II : :

Please glven an example of how he helped.

A-26

educational coordinates
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4. To what extent-did Mr. Miller's visit provide you with a general
consuitive resource?

Vir4.ually

None 'Some

:

Substantial A Great
Amount Dea I

Please give an example of consultive assistance.

5. Should the Or.egon Sma I I Schools Program continue to have Mr. Mi l ler

allocate about thirly (30) working days to these visitations? The
visitation time should be:

a. increased

b. decreased

c. about the same

d. no oo n I on

e. roal located to other

Oregon Sma I l School

activ i ties

6. Additional Comments:

Thank you for your assistance. Please note that the return address and
postage are printed on the back of the form. Please fold, staple and
return as soon as possible.
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i Purpose of the.Program .
-.............,
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To encourage instructional personnel to develop or implement I n I I
, i alternative techniques or procedures of Instruction; to stimulate .

the dcvelopment of courses of study or parts of courses; to '' 0 \ I \ /

improve in3tructional effectiveness or efficiency in the denten- / 1 . \
i1 tary and secondary set tools in Oregon. \ , r . \

I ;ZI...

,

Eligible Projects
pay all or part of the cost of developing, imple-
trienting, and evaluating projects to improve in-

Funds granted (tip to $1,000) may he used to

'' OnEGOta

,

i
1

,
structional effediveness or efficiency of instruc- ie.L.E Ivietv TAB v A i'd D 0

!
tion through innovative approaches.

. i SeC°1\11)A RV- TEA cliERs

Eligible Applicants : 0 °3 0 t

DO SIMEIRIG ABOUT

Certificated teachers in Oregon elementary and
secondary schools. .

,( )1.11.1i \
Applications for Grants tic

If you are eligible and interested, contact the State Title
HS Office, Oregon Board of Education, 942 Lancaster Drive,
NE, Salem, Oregon 97310, for application. (Phone 378-3606.)

.Submission Date

de.

The first submission date is November 1, 1971

A-L27
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ApPENDI X BB

. --

TEACHER INCENTIVE GRANT PROGRAM
TITLE III; ESEA

Purpose of the Program:

The purpose of the program is to encourage instructional personnel
to develop or implement alternative techni ues or procedurof
intrffetiturait the ent of courses of study
or parts of courses and to improve instructional effectiveness or
efficiency in the elementary and secondary schools in Oregon.

Eligible Applicants:

1. The Screening Committee is authorized to award grants
(up to $1, 000) to any certificated teacher in elementary
and secondary schools in Oregon.

2. The Screening Committee is also authorized to award grants
(up to $1, 000) to grantees in behalf of departments.

Eligible Projects:

Funds granted may be used to pay all or part of the cost of developing,
implementing and evaluating projects designed to carry out the
following purposes:

1. To encourage the .development or implementation of alternative
techniques or procedufes designed to improve instrUctional,
effectiveness or effidiency of instruction.

2. To develop and test courses of dtudy or parts of courses to
improve instructional effectiveness or efficiency. In this
connection, projects may be designed to:

a. Develop and test courses of study or parts of courses which
feature predictable student achievement of prestated student
performance objectives.

b. Stimulate the implementation of innovative approaches to
instruction With the various elementary and secondary
schools as necessary to familiarize faculty and administrators
with newly developed instructional methodology.



-2-

Applications for Grantsi

Any applicant eligible for a grant may submit an application on
or before the date prescribed below and in accordance with the
following instructions.

Submission date. Applications for the first submission date shall
be received at the Title III, ESEA Office, Room 213 North Building,
Oregon Board of Education, 942 Lancaster Drive, NE , Salem, Oregon,
97310, no later than 5:00 p.m , November 1, 1971.

Application shall contain:

Part I - Statistical Information
Part II - Budget Proposal
Part III - Narrative Description of Project

Screening Committee Membership Shall Consist of:

One member from each of these organizations --

Title III Staff
Oregon Board of Education Staff
Oregon Small Schools Program Steering Committee
Title III Advisory Council

1 A'Parochial School Representative
Oregon Association of ClassroOm Teachers
Oregon Association of Secondary School Principals
Oregon Elementary School Principals Association
Oregon Association of School Administrators
Oregon Association of Intermediate and County Superintendents

Ex Officio members

Title III.staff
Oregon Small Schools Program Executive Committee
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Applications for Grants:

Any applicant eligible for a grant may submit an application on
or before the date prescribed'below and in accordance with the
following instructions.

Submission date. Applications for the first submisSion date shall
be'received at the Title III, ESEA Office , Room 213 North Building,
Oregon Board of Edutation, 942 Lancaster Drive, NE , Salem, Oregon,
97310, no later than 5:00 p.m. , November 1, 1971.

Application shall contain:

Part I - Statistical Information
Part II - Budget Proposal
Part III - Narrative Description of Project

Screening Committee Membership Shall .Consist of:

One Member from each of these organizations --

Title III Staff
Oregon Board of Education Staff
Oregon Small SchoolS Program Steering Committee
Title III Advisory Council
A Parochial School Representative
Oregon Association of Classrocim Teachers
Oregon Association of Secondary School Principals
Oregon Elementary School Principals Association
Oregon Association of School Administrators
Oregon Association of Intermediate and County Superintendents

Ex Officio members --

Title III staff
Oregon Small Schools Program Executive Committee



Instructional personnel

Department

-3-

GLOSSARY OF-TERMS

- certificated teachers in Oregon elementary
and secondary schools .

Two or more teachers organized under a subject
heading, i.e. English department; or two or
more teachers brganized as a "team"; or .

teachers in two or more subjects using the
interdisciplinary approach in the teaching
proce s s .

An approved project encouraging certificated
teachers to develop and implement innovative
methods of instruction through incerrEive
grants .

S creening Committee - A representative group of persons responsible
for reviewing and approving applications
submitted under the program.

Grantee - The local education agency or the person
designated to receive funds awarded under
a grant .

Grant That portiOn of Title III funds awarded to
support a project for a specific period.

Applicant

Project

Project Period

- -A person eligible under this program to
submit an application for funds.

An identified program of activity which has
been approved for funding by the Screening
Committee.

The total period of time, not to exceed one
year, for which a project may be supported .

Innovative New or improved educational ideas, practices
or techniques .`

199
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GUIDELINES FOR APPLICATIONS

eC1. The project must be operational during th school year.

2. Preference will be given to projects which operate during the school day.

3. Expenditures for equipment should be kept to a minimum..

4. Expenditures for -supplemental payments to teachers should be kept to a
minimum. The responsibility for payment of all federal and state income
taxes and any other charges imposed by law shall be the sole responsibility
of the grantee.

5. Any funds not spent or encumbered by the end of the grant must be returned
(along with an account of those monies that were spent or encumbered)
to the Title III, ESEA

6. Funds cannot be used to finance any program(s) already in operation.

7. Funds cannot be used to provide services which are the responsibility
of the school system to provide (i.e., the project must be supplementary
to the existing level of iristruction) .

8. Final reports (evaluation and financial) are to be sent to the Title III,
ESEA Office within thirty days following the termination of the grant.

9. All equipment purchased with incentive grant funds must be used only for
the purboses of the project. 'Disposition of the equipment will be resolved
at the termination of the grant.

10. Funds may'be- awarded through a school district and/or a certificated
teacher approved by the school district.

11. The school district must agree to cooperate with the Title III, ESEA Office
in disseminating project information.

12. Projects will be funded for only one year and are not renewable.

13. No funds awarded under the incentive grant program are to be used for
overhead items.



INCENTIVE GRANT APPLICATION
Title III, ESEA

Part I - STATISTICAL REPORT

1. Project Title

2. Applicant's Name

3. Name of School

4. Address

5. Cooperating Applicants (if any)

Name

Phone

Name

zip Phone

Phone

Address

Address

Namt Address,

Phone

6. Estimated Project Commencement Date

7. Estimated Project Completion Date

8. Total Funds Requested

9.. Person authorized to receive grant (type)

Title or Position

Address

zip Phone

I hereby certify that the information contained in this application is, to the best
of my knowledge, correct.

Applicant's Signature Chief School Officer's Signature
201



1

Project

INCENTIVE GRANT APPLICATION
Title III, ESEA

Part II - BUDGET ESTIMATE

Period covered

Personnel Services

'-
Total Personnel Services

Services and Supplies

Total Services and Supplies

Capital Outlay

Total Capital Outlay

Total Budget

20?
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INCENTIVE GRANT APPLICATION
Title III, ESEA

Part III -- NARRATIVE
s\

(Please use additional pages , if necessary..)

IDENTIFICATION OF NEED: (Spell out the rationale for your plan. What need
or,problem will you try to resolve?)

. TARGET GRQUP:
,

DESCRIPTION OF THE PLANNED PR6TECT:

OBJECTIVES:

ACTIVITIES: (A description of the activities or methods planned to meet your
objectives.)

EVALUATION PLAN:. (How do you plan to measure whether or not this project
is effective? Periodic progress reports are requested.)

203
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1

INCE'NTIVE GRANT PROJECT_
Title III, ESEA-,

FINAL BUDGET liORT

(To be submitted to ,the Title III, ESEA Oregon Board of Education,
not later than 30 days after project termination.)

Project

Period Covered

.
Personnel Services

Budget Estimate Actual Expenditures

Total 1.)rsennel Services

Services and Supplies

Total Services and-Supplies

Capital Outlay'

Total Capital Outlay
' e

TOTAL Amount Budgeted Actual

granted was spent for purposes covered, in thi-s, grant; $,
is being returned with this report.

204
Grantee GhiefSchool Officer
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APPENDIX CC

TEACHER INCENTIVE GRANT PROGRAM
-REVIEW COMMITTEE MEMBERS-

Dr. Bill Sampson
Director .

College of Education .

Southern Oregon College
Ashland, Oregon

2. Mr. John Herbert
Specialist
Setondary School Administration
Oregon Board of Education
Salem, Oregon

3. Dr. Norman Riggs
Principal
Lake Oswego High School
School District #7
Lake Oswego; Oregon

4. Mr. Dea Cox
Superintendent.
South Umpqua School District #19
Myrtle Creek, Oregon

,5. Mks. Virginia Anderson
Elementary Teacher
Portland School District #1
Portland, Oregon

` A-29

6. Sister Ann Dillon
Teacher
Cathedral Convent
Parochial Schools
Portland, Oregon

7. Mr. Gordon.Corner
Principal
Silver Lea Elementary
Eugene-School District 1/4J
Eugene, Oregon

8. Mrs. Betty Parrett
Supervisor, Elementary Education
Linn-Benton IED
P.O. Box 987
.Albany, Oregon .

9. Dr. Louis Rochon
Assistant Superintendeni
Roseburg School Digtrict #4
1058.W Harvard Avenue
Roseburg, Oregon

205
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APPENDIX DD-1

January 24, 1972,

Dear Colleague,

Last fall $20,000. of Title III ESEA money was made available to fund indi-
vidual projects developed by classroom teachers from a fund called The Teacher
Incentive Grant Program. The funds granted (up to $1,000. per project) could
be used to pay all or part of the costs of developing, implementing, and
evaluating programs through innovative approaches. Two hundred twenty-eight
(228) applications were received arid 25 projects were subsequently funded.

Within the next 3 months, the Title III Advisory Council will, be deciding
whether or not to continue the program for the next school year. Educational
Coordinates has been retained by the Oregon Board of Education to gather
information which will assist the Title III Advisory Council in making this
decision.

We randomly selected 315 of the teachers who did not submit projects for
funding. As one of those selected (dld you ever think it would happen.to
you?) would you be kind enough to-take the few minutes needed to respond to
the enclosed questionnaire?

As is customary in surveys of this type, the source of the returns wlll in

no way be identified in tho report given to the Advisory Council.

To be valid, this size sample requires a 1005 return. When completed, please
fold and staole. Tho return address and postage aro preprinted on the revorse
side. Your cooperation is very much appreciated.

Sincerely yours,

?CAI TC1-1-1)-ti1i-

Ray L. Talbert
Educational Coordinates Northwest

RLT:jc

Enclosure

educational coordinates
NORTHWEST OFFICE

607 CHEM269TREET, N.E. SALEM, ORE(;ON 97301 1503) 581-4441
A-30



NO.

1

TEACHER .INCENTIVE GRANT QUESTIONNAIRE
. JNon-appricants)

1. Did you know about the Teacher Incentive Grant Program?

YES (Answet questions 2 and 3)

NO (Answer question, 3)

2. I
knew about the Teacher Incentive Grant Program but did not apply for

the following_ reason(s). Check all those appropriate.

A. I didn't have a project in mind.

B. The deadline for applying didn't give me enough time to

prepare an application.

C. The application lomat and procedure Was too involved.

D. The amount of money (maximum of $1,000.) was not sufficient
for what I had in mind.

E. The "odde of not being funded were too groat to warrant
spending the tiffn to prepare the application.

F. Other (speclfy):

3. If the program is avaiIable for the 1972-73 school year and applications

',can be made this spring:

I would definitely anply for a grant.

I would probably-apply for a grant.

I am undecided.

I would probably'not apply for a grant.

I would definitely not apply for a grant.

Please fold, staple and mail to Educational Coordinafes.

THANK YOU.

2437



APPENDIX DD -2

March 1, 1972

Dear Colleague:

The Teacher Incentive Grant Committee has asked us to conduct a rather
extensive evaluation of this use of Title III, ESEA funds. They will use
the findings to assist them in determining the future of the program. A
stated purpose of the program is to encourage instructional personnel to
develop.or implement classroom alternatives. The questions we are directing
to you as an applicant who was not subsequently funded, deal largely with
the extent to which the program motivated you to plan a project and the
degree to which.you were able to implement your plan even though you did
not receive funding.

We want to stress that your answers to this survey will be statistically
reported to the committee. No names of schools or individuals will in any
!Jay be made known to the committee or included in our report. If you should
decide to resubmit your project (assumin-..,. the program is continued) your

response to this survey can in no way effect the decision of the selection
committee.. The code number on the survey is used for a follow-up mailing
if this should be needed for any reason.

Your response to this brief survey will provide the committee with essential
information and we sincerely appreciate your taking the few minutes needed
to complete the survey. We really do need the information from each of you
who applied in order to present a valid report to the Committee. The
Title III Advisory Council is meeting on March 14, therefore we need your
response as soon as possible.

Please note that the survey form has the return address and postage pre-
printed. Please staple as indicated and return to us.

Thank you very much. C

Sincerely yours,

Ray L. Talbert

Educational Coordinates Northwest

RLT:jc

educztgal coordhilates
NORTHWEST OFFICE.

FAT/ CHEMEKF.TA STREET, N.E. SAI OPE 97301 I'303; " -CI
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TEACHER INCENTIVE GRANT SURVEY

.Applicants Not Funded

I. The possibility of receiving Teacher Incentive Grant funds:

motivated me to formulate and plan a classroom practice which I had not
already considered.

motivated me to plan the implementation of practice which I had been
tninking about but hadn't implemented.

caused me to revise and more thoroughly plan the implementation of a
practice which I had already been doing to some degree.

Comments:

II. Having planned the implemention of a classroom practice due to completing
the Grant application: I)

A. I have implemented.the practice substantially as submitted.

If so;

The district supplied the additional funds needed.

S.

I'was able to do so by reallocating funds already available.

I was able to do so because funds were made available from
another source (community, industry, etc.)

I was able to do so without haying.any additional funding.

I have implemented the practice to some degree. I was ableto do
sci because:

Some hdditional funds were made available by the district.

Some monies from the current budget were reallocated.

Other funds were available.

The portion I did implement needed no additional funds.

Other or comments:

C. I have not implemented the practice.
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April 10, 1972,
APPENDIX DD-3

To: TIG Advisory Committee

From: Ray Talbert, Educational Coordinates

Subject: On-Site Visit Check-List

Enclosed are the on-site visit checks as modified at the Apri1.7th meeting.
They include:

1. Project Planning and Management
2. Project "Success" (meeting project objectives)
3. Project Evaluation Plan
4. Project "Spin-off: and Serendipity
5. Project Continuation Plans
6. Questions Regarding TIG Program

The on-site visit is designed to gain inforMation regarding these six areas
',from three sources.

1. The Principal/Superintendent
2. The Grantee
3. From your observations and questioning.

Enclosed is a Principal/Supt. Check-list; a Grantee Check-list (2 pages)

and the Evaluator Check-lists (2 pages):

For each question.on the evaluator check-list, / have listed a nuMber of
possible indicators which you woUld look for to help to make.the rating
asked for at the bottom of the page.. There is a comment section for you to
use to briefly document the evidence. All indicators may not be available or

appropriate. The list is to suggest questions to ask, documents to look for,

and observations to make. The first 3 indicators on the EmE2EL Success Form
relate to success, the balance are indicators of an effective'evaluation plan.

Whenever the 5 point rating is indicated, please place your check as in th

following example.

Very Limited
: X :

Extensive

In order to help make.a judgment regarding the placement of the ranking use
this general rating Scale.

1. Very limited

1
2. Limited
3. Moderate
4. Considerable

1

5. ExtensiVe

Please return ybur evaluation forms
Idirectly to:

FF10ERS dnd DIRECTORS

hairman Arthur F. CoOrnhs, Jr. 210
-. President Robert E. Kessler

V,ce Pie...dent Lynne A. Chatterton
cretarv

r

Jack Eugene Testers
mmuro Ramon N. Be Vera

, A-32
,

607 CHEMEKETA STREET, N.E. SALEM, OREGON 97301 (603) 581-4440

Educational Coordinates
607 Chemeketa Street, N.t wrgEhCt TWO RASr
Salem, Oregon 97301 Emmons Bryant

C. Watson Newhall;Jr.
Robert V. Oakforcl

educational coordinates
NORTHWEST OFFICE



III. If the Teacher Incentive Grant Program is available again next ve.n.r:

I will resubmit my previous application.

I will probably resubmit.

I am undecided.

I will probably not resubmit.

I definitely will not resubmit.

OR

I plan to submit a new (different).proposal.

I . Comments which you feel would be helpful to the Teacher Incentive Grant
Committee:

:21.1



Project

Respondent - Principal/Supt.

School

1. Did you experience any unusual difficulty in managing the TIG funds?

yes

be improved?

no. If you, explain. How could funding arrangement

2. In your judgment, how successful is your TIG Proje'a

Unsuccessful. Very Successful

3. Cite-instances where the TIG'Project has caused other changes to occur:
Have others adopted the practice or plan to? Any unexpected spin-off?
(positive or negative.)

4. Do you plan to continue the presently funded TIG Project next year?

yes no

new money budgeted Explain:

reallocation of budget monies

additional money not needed to
continue

5. Do you lan to encourage teachers to apply for future TIG grants?

Iyes

6. Comments:

no undecided
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ADDENDUt& TO CHECK-LISTS

.
PRINCIPAL

3a. To what extent did having a TIG project in your school motivate
other teachers to plan and implement classroom innovations?

none 1-3
(Number of Teachers)

4 or More

GRANTEES

6a. To what extent did h&ving a TIG project in your school motivate
other teachers to plan and implement classroom innovations?

none . 1-3
(Number of Teachers)

4 or more

To Evaluator: The above questions are related to 3 and 6 on the original

forms. In addition to the above you could probe for other
spin-off both positive and negative.



Project

Questions:

Respondent - Grantee

School Teacher

1. How accurate were your budget projections compared tb what your needs
actually were?

Too Low About Right Too Much

2. Have you faced any unusual problems in obtaining and spending the Grant
monies? I

yes no. If yes, please clarify.

3. Are you "on target" (time-wise) in implementing the project? If not, what
problems did you face, which if identified, might help future grantees?

4. Have you significantly altered your project? If so, why?

5. How would you rate the success of your project, related to meeting your
project objectives?

Unsuccessful Very Successful

6. Can you identify instances where your project has caused others to change?
(e.g.) Do any other teachers plan to implement your project? Any unexpected
results? (Positive'or'negative.)
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Project

Respondent - Grantee

School Teacher

7. Do you plan to continue your project next year?

yes no

substantially the same Why not?

with modifications

8. Reactions to the TIG Program

a. Should the TIG Program be continued?

no undecided yes

b. Comments:

9. Do you plan to submit a new TIG Project next year?

yes probablY not

probably no

undecided

10. Suggestions for the TIG Advisory Committee.



Evaluator

FOR USE HY EVALUATOR

project

%I
Category: Project Management

School Teacher

2uestion: Have project,funds been expended as budge d?

Indicators

1. Ask teacher to clarify

2. Ask to see records:
Invoices, purchase orders.

3. Equipment in evidence

4. Materials in evidence

Oomments

Evaluator's Rating: According to the evidencv available, expenditure of funds
related to the budget are?-,--Nv.

Substantially Reasonably so ensive changes

as budgeted

Comments:

2i6



Project

Evaluator

FOR USE BY EVALUATOR

School Teacher

Category: Program Success - Extent to,which program is meeting objectiveS
and program evaluation.

Indicators (use those appropriate) Comments

1. What can teacher tell you verbally
as to outcomes?

2. Any evaluation results available
for you to see?

3. Talk to students, teacher aides,
other teachers.

4. ,Can teacher state objdctives? Are
they available in written form?

5. Any eviderice that teacher has an
evaluation plan? Wtitten form?

5. Was pre-testing done? Any,base-line
data?

7. Any formal surveys, questionnaires,
teacher check-lists?

S. Comparison of grades, absentee records,
behavior records, anecdotal'records.

9. Are post-tests planned?

10. Did you see the project in operation?

Evaluator's Rating:

1. The above evidence indicates that the degree of success as it relates to
project objectives is:

Very Limited

,

2. The evaluation.plan for this project is:

Extensive

,

Very Inadequate 2.17ery Adequate



Project Title

Cooking With Economical Foods

CARE (Communcative Aaion
of Retired Experience)

Stock Market Management
Game G Puv 1es

Developing Moral Values

Self-Corrective Remedial Aides
'and Media (SCRAM)

A Manipulative Approach to
Primary Math

Creative Approach to Reading

Japanese Cultural Series

Building the Earth (Humanities
Project )

Oregon State Cultural Rally

Check Out a Pet

Circus in an Elementary School

-
Research f; Development of Non-
Polluting Energy Sdurces

Art of Celilo Indian Village

Future Studies

APPENDIX EE

TEACIIER INCENTIVE GRANT PROGRAM

TITLE III, ESEA

Project Director

Karen McCilhvray , $ 268,00

John M. Daggett

Funds Approved School District Location

Bruce K. Boatinhfr

1, 000.00

750.00

Harold Grove 882.00

Loretine Strauss 675.00

Sheri Penor 1, 000.00

William I.. Valkenshaw 995.00

Nancy Moller 1, 000.00

-.Sister Patricia Baxter 1, 000.00

George A. Dennis 1,000.00 Warrenton High

Roseda Kvarsten 644.30

Max C. Bigby 997,36

Harry E. Holder 899.00

Joe SI ew art 596.00

Dennis R. Douglass 1,000.00

Bush Elementary
Salem //24J

Salem

,Bethany Elementary Beaverton
Beaverton //48J

Parrish Jr. High Salem
Sakm I/24j

Green Acres Elem. Lebanon
1.ebanon //16

J

Queen Anne Elem. Lebanon
Lebanon 1116

Santa Clara Elem. Eugene
Eugene PLIJ

Howard Elementary . Eugene
Eugene 114)

Hood River High Hood River
Hood River ill

Holy Redeemer
(Private)

2).8
A-33

Warrenton 1130

Portland

Warrenton

Brush College Elem. Salem
Salem // 24j

Lewis V Chirk Elem. Astoria
Lewis C Clark #5

I:rho High
'Echo P5

Petersburg Elem.
Petersburg//14

Bend Senior High
Bend

Echo

The Dallcs

Bend



Project Title Project Director Funds Apploved Scho,.:1 District Location

On Recomming: Artist, Dancer,
Musiciam; Author, Ptippeteer

Sister Rosalie Anderson $ 450.00 Our Lady of the Lake Oswego
Lake (Private)

Learning by Doing Jean Roberts 803.50 Central Elem. Astoria

Astoria t

Teen F..ngine Repair Lloyd S. l.yda 1,000.00 Eagle Point. Middle Eagle Point
Eagle l!oint I! 9

Posture Evaluation Through Virginia Lal;ounty 274.40 McNary High Salem

Photography Salem /124.1

Geowaphy From the Air Gerald A. 011ila 900.00 Gervais High Gervais

Gervais UH

Work Parents Do Leona Hook 1,000.00 . Hebo Elementary Hebo

Hello fl13j

First Grade ReadingVisual ,Susau FoivIer 550.00 ,Yaquina View Elem. Newport

Motor Tactile Skills Lincoln Co. Unit

Improving Interpersonal Relation-
ships Through an Outdoor Ed.

Joyce G. Steige[ r 1,000,00. Oceanlake Elem. Lincoln City
Lincoln Co. Unit

Erperi ence

Chicano Studies Margaret G. BYers 1,000.00 South Silem High Salem
Salem il24J

Boy Oriented Second Grade Glenn Shelton 800.00 .Vale Elementary Vale
Vale .1115

4.

TOTA I. $20, 484.56

21.5'



APPENDIX FF

TEACHER INCENTIVE GRANT PROGRAM

ON-SITE VISITS

P.roject
Member making
Visit Time

ASTORIA
Circus in an Elementary School

ASTORIA
Learning by Doing

BEAVERTON
Communicative Action of Retired
Experience (CARE),

BEND
. Future Studies

EAGLE POINT
Teen Engine Repair

ECHO

Research Development of ,Non-
Polluting Energy Sources

EUGENE
A Manipulative Approach to
Primary Math

EUGENE
Creative Approach to Reading

GERVAIS.

Geography from the Air

HEBO
Work Parents Do

HOOD RIVER
JapaneSe Cultural Series

LAKE OSWEGO
On Becoming: Artist, Dancer,
Musician, Author, Puppeteer

LEBANON
Developing Moral Values

Carol Clanfield

Carol Clanfierh

Betty Parrett

Bill Sampson
Norman Riggs
Louis Rochon

Bill Sampson
Louis Rochon

Bill Sampson

Gordon Corner
Dea Cox

Gordon Corner

Dea Cox

Norman Riggs

Carol Clanfield

Norman Riggs
Virginia Anderson

Sister Dillon

Norman Riggs
Bet ty Parret t

A-34 220



Membe-r making
Project, Visit Time

LEBANON
Self-Corrective Remedial Aids
and Media (SCRAM)

LINCOLN CITY
Improving Interpersonal.

Relationships Through an
Outdoor Education Experience

NEWPORT
First Grade Reading - Visual
Motor Tactile Skills

Betty Parrett
Dea Cox

Norman Riggs

Gordon Corner
Louis Rochon

PORTLAND Sister Dillon
Building the Earth

SALEM
Check Out a Pet

SALEM.

Chicano Studies

SALEM
Cooking With Economical Foods

SALEM
Posture Evaluation

SALEM
Stock Market Management
Game and Puzzles

THE DALLES

Art of Celilo Indian Village

VALE
Boy Oriented Second Grade

WARRENTON
Oregon State Cultural Rally

Betty Parrett

Virginia Anderson

Betty Parrett

Bill Sampson

Virginia Anderson

Virginia Anderson

Bill Sampson

Carol Clanfield
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